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Vice-Chancellor’s Message
The Distance Learning Centre is building on a solid tradition of over two decades of
service in the provision of External Studies Programme and now Distance Learning
Education in Nigeria and beyond. The Distance Learning mode to which we are
committed is providing access to many deserving Nigerians in having access to higher
education especially those who by the nature of their engagement do not have the
luxury of full time education. Recently, it is contributing in no small measure to
providing places for teeming Nigerian youths who for one reason or the other could
not get admission into the conventional universities.
These course materials have been written by writers specially trained in ODL course
delivery. The writers have made great efforts to provide up to date information,
knowledge and skills in the different disciplines and ensure that the materials are userfriendly.
In addition to provision of course materials in print and e-format, a lot of Information
Technology input has also gone into the deployment of course materials. Most of them
can be downloaded from the DLC website and are available in audio format which you
can also download into your mobile phones, IPod, MP3 among other devices to allow
you listen to the audio study sessions. Some of the study session materials have been
scripted and are being broadcast on the university’s Diamond Radio FM 101.1, while
others have been delivered and captured in audio-visual format in a classroom
environment for use by our students. Detailed information on availability and access is
available on the website. We will continue in our efforts to provide and review course
materials for our courses.
However, for you to take advantage of these formats, you will need to improve on
your I.T. skills and develop requisite distance learning Culture. It is well known that,
for efficient and effective provision of Distance learning education, availability of
appropriate and relevant course materials is a sine qua non. So also, is the availability
of multiple plat form for the convenience of our students. It is in fulfilment of this, that
series of course materials are being written to enable our students study at their own
pace and convenience.
It is our hope that you will put these course materials to the best use.

Prof. Abel Idowu Olayinka
Vice-Chancellor

Foreword
As part of its vision of providing education for “Liberty and Development” for
Nigerians and the International Community, the University of Ibadan, Distance
Learning Centre has recently embarked on a vigorous repositioning agenda which
aimed at embracing a holistic and all encompassing approach to the delivery of its
Open Distance Learning (ODL) programmes. Thus we are committed to global best
practices in distance learning provision. Apart from providing an efficient
administrative and academic support for our students, we are committed to providing
educational resource materials for the use of our students. We are convinced that,
without an up-to-date, learner-friendly and distance learning compliant course
materials, there cannot be any basis to lay claim to being a provider of distance
learning education. Indeed, availability of appropriate course materials in multiple
formats is the hub of any distance learning provision worldwide.
In view of the above, we are vigorously pursuing as a matter of priority, the provision
of credible, learner-friendly and interactive course materials for all our courses. We
commissioned the authoring of, and review of course materials to teams of experts and
their outputs were subjected to rigorous peer review to ensure standard. The approach
not only emphasizes cognitive knowledge, but also skills and humane values which are
at the core of education, even in an ICT age.
The development of the materials which is on-going also had input from experienced
editors and illustrators who have ensured that they are accurate, current and learnerfriendly. They are specially written with distance learners in mind. This is very
important because, distance learning involves non-residential students who can often
feel isolated from the community of learners.
It is important to note that, for a distance learner to excel there is the need to source
and read relevant materials apart from this course material. Therefore, adequate
supplementary reading materials as well as other information sources are suggested in
the course materials.
Apart from the responsibility for you to read this course material with others, you are
also advised to seek assistance from your course facilitators especially academic
advisors during your study even before the interactive session which is by design for
revision. Your academic advisors will assist you using convenient technology
including Google Hang Out, You Tube, Talk Fusion, etc. but you have to take
advantage of these. It is also going to be of immense advantage if you complete
assignments as at when due so as to have necessary feedbacks as a guide.

The implication of the above is that, a distance learner has a responsibility to develop
requisite distance learning culture which includes diligent and disciplined self-study,
seeking available administrative and academic support and acquisition of basic
information technology skills. This is why you are encouraged to develop your
computer skills by availing yourself the opportunity of training that the Centre’s
provide and put these into use.
In conclusion, it is envisaged that the course materials would also be useful for the
regular students of tertiary institutions in Nigeria who are faced with a dearth of high
quality textbooks. We are therefore, delighted to present these titles to both our
distance learning students and the university’s regular students. We are confident that
the materials will be an invaluable resource to all.
We would like to thank all our authors, reviewers and production staff for the high
quality of work.
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About this course manual
Writing and Production Techniques for Neo-Literates ADE 205 has
been produced by University of Ibadan Distance Learning Centre.

How this course manual is
structured

The course overview
The course overview gives you a general introduction to the course.
Information contained in the course overview will help you
determine:
 If the course is suitable for you.
 What you will already need to know.
 What you can expect from the course.
 How much time you will need to invest to complete the course.
The overview also provides guidance on:
 Study skills.
 Where to get help.
 Course assignments and assessments.
 Margin icons.
We strongly recommend that you read the overview carefully before
starting your study.

The course content
The course is broken down into Study Sessions. Each Study
Session comprises:
 An introduction to the Study Session content.
 Study Session outcomes.
 Core content of the Study Session with a variety of learning
activities.
 A Study Session summary.
 Assignments and/or assessments, as applicable.
 Bibliography
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Your comments
After completing Writing and Production Techniques for NeoLiterates we would appreciate it if you would take a few moments
to give us your feedback on any aspect of this course. Your
feedback might include comments on:
 Course content and structure.
 Course reading materials and resources.
 Course assignments.
 Course assessments.
 Course duration.
 Course support (assigned tutors, technical help, etc.)
Your constructive feedback will help us to improve and enhance
this course.

Contents
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Course Overview
Welcome to Writing and
Production Techniques for
Neo-Literates ADE205
This course titled has been designed to assist Literacy promoters,
organisers and practitioners alike to prepare and produce literacy
materials for neo-literates. It will help you to create a literate
environment for neo-l iterates, enable them to gain permanent
literacy and enhance the enrichment of their personality.

Course outcomes
Upon completion of Writing and Production Techniques for NeoLiterates ADE 205, you will be able to:


Outcomes
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Identify concepts and terminologies in relation to literacy in
Adult Education, Community Development and Social
Welfare;
Identify the characteristics of Adult learners and their
implications for adult learning;
Apply literacy techniques to literacy in Adult Education,
Community Development and Social Welfare;
Apply various approaches to literacy education in Adult
Education, Community Development and Social Welfare;
Recognise, produce and utilise good primers for facilitating
neo-literate adult learning programmes;
Identify the importance of language in adult literacy
programme and take decision on suitability of specific
language for specific adult education programme;
Discuss the needs and interests of adults’ learners in their
hierarchy;
Evaluate curriculum content of the reader;
Appraise aspects of the teaching-learning Process;
Identify the purpose, types and advantages of media of
literacy; and
Create creative literate environment.

Getting around this course manual
Margin icons
While working through this course manual you will notice the
frequent use of margin icons. These icons serve to “signpost” a
particular piece of text, a new task or change in activity; they have
been included to help you to find your way around this course
manual.
A complete icon set is shown below. We suggest that you
familiarize yourself with the icons and their meaning before
starting your study.

Activity

Assessment

Assignment

Case study

Discussion

Group Activity

Help

Outcomes

Note

Reflection

Reading

Study skills

Summary

Terminology

Time

Tip

Contents
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Study Session 1

Literacy Concepts and Terminologies and
Characteristics of Adult Learners
Introduction
In this study session, we will explore the concepts and
terminologies of literacy in Adult Education, Community
Development, and Social Welfare. We will also examine the
linkages between them. Your familiarity with these concepts will
enable you to understand the content of other study sessions as you
come across some technical terms. Furthermore, we will discuss
the characteristics of adult learners and their implications for adult
learning. This study session will also provide an insight into
Malcolm Knowles assumptions of adult learning principles and
their implications for adult learning.

Learning Outcomes
When you have studied this session, you should be able to:

Outcomes
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1.1 define concepts and terminologies in relation to literacy in
Adult Education, Community Development, and Social
Welfare
1.2 identify the relevance of literacy to adult education,
community development, and social welfare
1.3 identify the characteristics of Adult learners and discuss the
implication of the characteristics for adult learning
1.4 state Malcolm Knowles assumptions on the principles of
adult learning and discuss their relevance

Terminology
Primer

An introductory textbook

Clientele

Collective term for clients of customers. In this context,
this refers to the beneficiaries of an adult education
programme

1.1 Definition of Concepts and Terminologies
1.1.1 Defining Literacy
Literacy
Awareness, recognition
and ability to use
meaningful conventional
linguistic and nonlinguistic tools for
social, cultural and
professional exchange in
any given context of
mutual intelligibility.

What do you think the term “literacy means”? In simple term,
literacy means “the ability to read and write” in a given language.
Right?
Okay! But do you know that this definition appears very
inadequate? Why?
Because it does not give a clear picture of the level of one’s “ability
to read and write”.
Therefore, we will agree that this myopic definition is not only
inadequate but also vague.
Over the years, the scope of literacy has become broader and has
included “other illiteracies” and approaches to literacy into the
study.
In recent times, scholars talk about computer literacy, technological

literacy, environmental literacy, and so on (Akinpelu, 2002 in
Nwafor, 2013). It is in recognition of this fact, that the Programme
for the International Assessment of Adult Competencies (2006) in
Nwafor, (2013) postulates that: “Literacy is the ability to identify,
understands, interpret, create, communicate and compute, using
printed and written materials associated with varying contexts”.
Literacy involves a continuum of learning which enables
individuals to actualize their goals, to develop their knowledge and
potential, and to take full and active part in their community and
the larger society. This ultimately leads to functional literacy; i.e.,
the ability to adapt to new and changing circumstances and
requirements.
The purpose of literacy teaching is to provide adult illiterates with
some education and fundamental knowledge which will acquaint
them with the written or printed word. The illiterate adult either in
the urban or rural area, is involved daily in social, cultural and to a
varying degree, political and religious life. When an illiterate
becomes literate, he is enabled to take a fuller part in life activities
in his community and the development of the nation. He is likely to

Contents
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participate better and more actively in the social, political and
health life of his community and the nation. As an adult, the
knowledge he acquires is put into immediate use for the benefit and
growth of his family and society.

Activity 1.1

Two boys who are from Igbo and Yoruba origins engaged each
other on a social media on a national issue. The Yoruba boy got
angry when the Igbo boy referred to him as an illiterate. He (the
Yoruba boy) retorted by referring to the Igbo boy as a stark
illiterate. What do you think the problem is between the two boys?
The problem is the lack of knowledge on the meaning of the term
”illiteracy”.

1.1.2 Defining Illiteracy
Illiteracy
Total unawareness, nonrecognition, and inability
to use meaningful
conventional linguistic
and non-linguistic tools
for social, cultural and
professional exchange in
any given context of
mutual intelligibility.

Reflection

You have often heard when some people refer to others as
illiterates. Have you really think to find out the real meaning of the
term? Who is really an illiterate? What does illiteracy mean? Let us
explore.
This is the exact opposite of literacy. It simply means inability to
read, write and numerate. It means inability to use symbols to
encode or decode messages. An illiterate is a person who cannot
communicate through the alphabet. Such a person finds it difficult
to function properly in all aspects of social and community life.
Literacy is important to the determination of individual growth and
development in a given environment without which the individual becomes
redundant.

1.1.3 Defining Neo-Literate, Primer, Clientele
Do not forget that our focus on this session is to define major
concepts and terminologies in relation to literacy in Adult
Education, Community Development and Social Welfare. Having
defined literacy and illiteracy, let us proceed to the definition of
other major concepts and terminology. Are you ready? Good!
Neo-Literate
The emphasis here is on the prefix “neo” which has the English
equivalent of the word “new”. The concept “neo-literate” thus
refers to a person who has just acquired literacy skills. One who
has newly possessed the ability to read, write and numerate up to
14

the level expected of a literate person by his society. He is also
referred to as a new literate.
Primer
Primer
A book that contains

Primer, this is a textbook for adult learners. It is specially designed
for adults who are coming in contact with print for the first time .

basic information about

Clientele

something

These are adult learners or recipients of literacy education. They
are also referred to as beneficiaries of literacy programmes or any
adult education programme.
Think about the importance of a society of literates. What do
you think the impact of such will be on community development
and social welfare? Creatively list six of such impacts here:

Activity 1.2

Feedback
It’s likely that you have considered the following
importance/impacts of society of literates. Good! A society of
literate is a society where self-consciousness for progress and
development is the order of the day. Some of the impacts
include improved employees and employers’ relationship,
improved health awareness, financial freedom, the well-being of
the immediate and extended family, awareness of security
issues, and reduction in crime rate.

Literacy and education are inter-related but are not necessarily the same.

Note

Literacy is a specific ability to function in a given linguistic and non-linguistic
situation, whereas education refers to the process of teaching and learning,
Education takes place in the formal setting, such as the type received in
schools. It also takes place in informal settings (such as a home), as well as the
non-formal environment. Such learning is all encompassing.

1.2 Defining Traditional Literacy, Functional Literacy,
and Basic Literacy
Now, let us make an attempt at defining some forms of literacy.
These are basically categorised into three. But you must not forget
that these forms are parts of the major concepts and terminology
being discussed in this session.
Traditional Literacy
This is a method used decades ago to teach reading, writing, and
arithmetic. The method attempts to teach phonemes, i.e. the
individual letters of the alphabet by making adults pronounce the
actual sounds the letters represent. The method was adopted in the
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1940s when an attempt was started at eradicating illiteracy. The
purpose of literacy at the inception of the Nigerian attempt at
eradicating illiteracy was stated in slogans like Literacy will
improve your health. Literacy will get yon better agricultural
yields. You can read road signs. You can sign your name etc.
Traditional literacy approach is literacy for its own sake or an end
in itself and not a means to an end.
Functional Literacy
This is the acquisition of the skills necessary for activities in which
literacy is assumed in one's culture. It is tailored towards economic,
socio-political and health life of the recipients for permanence.
When a person is functionally literate, he is empowered to
participate actively in the process of development in his society. As
a functional literate adult, he can both read with understanding and
write a short simple statement on his everyday life. He can sign his
name, fill in forms and write an account or a receipt. As a woman,
she can read posters and health bills on prevention of childhood
diseases and so on. Functional literacy constitutes a dynamic form
of training designed to develop the economic and social aptitudes
of individuals, thereby developing and enriching their personality.
The basic philosophy here is that by setting an economic or sociopolitical or health goal for learners, they are enticed and by using
words and phrases already familiar to them, they will learn literacy
fast.
Basic Literacy
This is the first level of literacy. It is the acquisition of some skills
of reading, writing and arithmetic (the 3Rs). When an individual
has attained basic literacy he can use the skills to perform everyday
tasks which require literacy.

Reflection

There are three interrelated terminologies discussed in this subsection. Can
you identify them? Now, distinguish and identify the similarities among
them.

1.2.1 Defining the 3RS, Post Literacy, Follow-Up
Readers and Early Leavers

The 3RS
This refers to learning or teaching of how to read, write and
calculate, i.e. Reading, Writing, and Arithmetic.
Post Literacy
This is the level after basic literacy. It involves comprehension and
practice. Learners are able to read with understanding and put into
practical use the literacy knowledge and skills attained.

16

Follow-Up Readers
This refers to books written for and with adult learners who have
just acquired the basic skills of reading, writing and calculating,
that is, learners who have just graduated from the basic literacy.
They are neo or new literates who are in a complex reading
situation because they cannot go for the available materials without
assistance, whereas they should be able to read independently. In
order to make literacy permanent and assist them to use the skills
they have acquired independently, follow-up readers are prepared.
Follow-up materials also include newsletters, bulletins, bills, and
articles to enhance continuous reading and learning.
Early Leavers
These are persons who did not complete their study before they left
the former education system for one reason or the other. The
terminology is synonymous to drop-out, but because it is
derogatory or dehumanising, ‘early school leavers’ is adopted in
adult education.
Discussion
You will notice that our discussion so far on concepts and
terminologies in Adult Education, Community Development, and
Social Welfare has been on the subjects and beneficiaries of Adult
Education programmes. At this juncture, let us discuss others who
are important to the delivery of Adult Education programmes.

1.2.2 Instructors
The instructors are the facilitators of the adult learners. In some
cases, they are regarded as facilitators. They are those personnel
specially trained and certified to carry out adult education training.
Since teaching-learning process in adult education is participatory,
both learners and facilitator, therefore, have something to offer.
Knowledge belongs to everyone, so instructors and facilitators
instruct and facilitate adult learners.
Importance of literacy to Adult Education, Community Development and
Social Welfare

Note

Literacy is in fact, one of the core components of Adult Education. Before
adult education can really and effectively take place, there must be an
appreciable level of literacy of the learners. It is a person who is literate that
can contribute meaningfully to the progress and development of his
community and society. Whereas an illiterate may constitute a social problem
to the society to which he belongs. Therefore, For any meaningful progress
and development to be made in a community, instructors must be involved
and well-motivated.
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1.3 Characteristics of Adult Learners
Adults have characteristics which influence their learning process
positively. For a long time, there have been several beliefs about
adult learning. These beliefs have played various roles in
influencing adult learning. In a number of ways, they have affected
the way adult learners have viewed their ability to learn.
Psychological studies on the learning of adults have proved that age
is no barrier to learning, that nobody is ever too old to learn.
Therefore, adult learners should be given every encouragement to
continue to learn. This arises the need for facilitators to identify the
characteristics that make it possible for adult learners to become
achievers. These characteristics are discussed.

1.3.1 Sense of Purpose and Commitment
Adults have a sense of purpose and commitment. An adult who
voluntarily subjects himself to an adult literacy class must have
developed a specific need and thirst to be literate. He, therefore,
attends to his duty diligently and with a meticulous sense of
purpose and dedication. As a result, he learns better and probably
faster than a child who is compulsorily enrolled in school and who
may not realise the purpose of his education until later in the future.
Because of their sense of purpose, adult learners commit their time
and energy to their study and want their time well utilised. Adults
do not want their time wasted. They are in a hurry because there are
other goals to achieve. As a result of this, the little time they devote
to literacy, they always want to fully maximise it and thus give it
all the needed attention.

1.3.2 Age and Experience
Age and experience play a vital role in learning capabilities of
adults. An adult learner, because of his age and experience in life,
often grasps the meaning and relevance of the subject matter more
quickly than a young person. These experiences are made to bear
on his learning abilities and they promote rapid learning in adults.
It is important to note that adult learners are experienced people. As
a facilitator, you need not seek illustrations from far. The adult
learners are themselves resource persons and their own experiences
are adequate and better illustrations. If you make references to the
experiences of learners, it could be a source of inspiration to them
and could get them to be totally absorbed in the learning process.

18

1.3.3 Maturity
Adult & Maturity
An adult is a fully
developed person from
maturity onward.
Maturity is the time
when someone or
something is fully
developed.

This is a process of growth through learning experiences and
adaptation to varying forms of socialisation. Maturity is also used
to mean the growth and development of the individual toward
wholeness in order to achieve constructive spiritual, vocational,
physical, political and cultural goals. Mental and judgmental
attributes are parts of the physical and biological growth. Because
adults are mature, coupled with their sense of commitment, they
adapt easily to new learning conditions in the literacy class and
doggedly achieve their aims.

1.3.4 Responsibility
An adult is termed responsible when he is economically and
socially reliable. Every individual can perceive him/herself an adult
when he considers himself as responsible for himself and to
himself, and when he sustains himself materially and emotionally
or spiritually by his own effort and at his own risk.

1.3.5 Absent-mindedness and Tiredness
By virtue of their position, adults are responsible and reliable. They
are also hard working. After spending the best part of the day
working, they come home tired, but the initial motivation and sense
of purpose keep them going in an adult education programme’s
class. As a result of their tiredness, they do not fully concentrate at
times. They may even doze off. But quite apart from this, adult
learners may have other social and or domestic responsibilities or
even problems which may inhibit their learning, for instance, an
argument with a spouse, a sick child or member of the household, a
duty waiting for execution and so on could make the mind of an
adult to wander in the class. Participatory approach should be
adopted. Participation and discussion are best methods for adult
learning. What learners have taken part in has a greater chance of
being absorbed than lectures delivered to them. Participation thus
helps to combat the problems of poor concentration or absent mindedness.

1.3.6 Age and Infirmity
Infirmity
The state of being weak
in health or body
(especially from old
age)

Infirmity or physical impairment with age is a natural process. As
we grow older, we notice a marked decline in various parts of the
body. The most significant impairment for adult learning is in the
senses of sight and sound with degenerative processes also taking
place in various parts of the body, which includes the central
nervous system. With ageing, there is a decline in the eye's ability
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to adapt to darkness and this tends to inhibit learning.

1.3.7 Implication of identified characteristics for Adult
Learning
The implication of all these is that we are familiar with infirmities
that are influenced by age in adults. Therefore, as an adult educator
and literacy facilitator, you should focus attention on them and help
adult learners overcome or reduce them to the barest minimum. As
regarding physical impairment, you should concentrate efforts on
the sense of sight and sound, avoid directing glare or ray of light on
the adult learners. Try and use bold letters on the chalkboard and in
print for easy readability. Make diagrams and charts very bold and
bright and have the room well lit.
In order to facilitate learning for hearing impaired learners,
consider the following points.










Establish understanding at the beginning of the class.
Lower your voice but speak clearly and distinctly with
sufficient volume.
Control noise from outside and provide good sound
absorption.
Re-emphasise the main points of the discussion by writing
new terms boldly on the chalkboard or charts.
Give room for sitting options of circular or semi-circular
type.
Since the senses of sight and sound are definitely affected
by age, create a situation in which learners will make use of
as many of their senses as possible.
Provide appropriate and adequate visual aids.
Be vigilant and watch for the body language of the learners
that may indicate a learning loss.
Be patient, accommodating, and considerate. A warm
environment, as well as plenty of support, praise,
encouragement and assistance, will be very helpful to adult
learners,

Realise that a break from learning may reduce intellectual ability.
Constant practice and continuous learning and application of newly
acquired information and concepts assist in not only being able to
recall information but in lubricating the intellect for further
learning.
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1.4 Malcolm Knowles Assumptions on the
Principles of Adult Learning and Their
Relevance
Malcolm Knowles (1968) proposed six assumptions of adult
learning principles which distinguish adult learners from pre-adult
schooling. He saw these assumptions as foundational to designing
programmes for adults. These are discussed as follow:

Malcolm Knowles
(August 24, 1913 –
November 27, 1997)
contributed many
great works to the
field of adult
education. His
"stamp" on the field
is the subject of
andragogy, of which
he is considered
the "Father of
Andragogy."
Knowles expressed
and taught on his
strong beliefs that
students should be
self-directed
learners, a concept
that was unfamiliar;
and sometimes
unacceptable during
his time. He also
believed that his
role in adult

As a person matures, his or her self-concept moves from that of a
dependent personality toward one of a self-directing human
being. This characteristic shows that adult learners become
increasingly self-directed as they mature. This also means that
adult learners can participate in the diagnosis of their learning
needs, the planning and implementation of the learning
experiences, and the evaluation of those experiences. The
implication of this to adult educators is that classroom climate
should be one of ‘adultness’ both physically and psychologically.
The climate should cause ‘adults to feel accepted respected and
supported. There should also exist ‘a spirit of mutuality between
educators and learners as joint-inquirers. The goal of this
assumption is that adult educators should be able to help adult
learners, whether they are learning on their own or informal
learning programmes, to be able to plan, carry out and evaluate
their own learning. For example, in the independent pursuit of
learning, educators might provide assistance to learners in
locating resources or mastering alternative learning strategies.
The learners themselves seek out this assistance, perhaps in
community learning centre or through learning technologies.
An adult accumulates a growing reservoir of experience, which is a
rich resource for learning. According to Knowles, adults come into
an educational activity with both a great volume and a different
quality of experience from youths. As adults live longer they
accumulate both a great volume and range of experiences. To adult
learners, learning is a continuous process grounded in experience
and knowledge is continuously derived and tested out in the
experience of the learner. In this regard, the role of
educators/facilitators is to encourage learners to discuss and reflect
on concrete experiences in a trusting, open environment. They
should also involve learners in role-plays or problem-based
learning exercises where learners must solve a dilemma.
The readiness of an adult to learn is closely related to the
developmental tasks of his/her social role.
There is a change in time perspective as people mature from future
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education was not
one of being a
"teacher," but rather
one of being a
"facilitator of
learning."

During

his lifetime Knowles
published over 230
articles and 18
books.

application of knowledge to immediacy of application. Thus, an
adult is more problem centred than subject centred in learning.
(Knowles, 1980). The implication of this assumption to the adult
educator is when designing a curriculum for adult learners; courses
should be designed around the acquisition of skills necessary for
one to earn a living. These skills may include computer skills,
farming skills, business skills and teaching skills. Also learning
programmes should encourage learners to remain intact, share their
work experiences, work in learning teams on similar projects and
encourage each other to complete the programme without having to
drop out.
The most potent motivations are internal rather than external
(Knowles, & Asssociates, 1987). Knowles, Holton & Swanson
(1998), stated that even though adults can be motivated by external
factors such as higher salaries, promotions, better jobs in the future,
they are motivated to learn by internal pressures, such as the desire
for increased job satisfaction, self –esteem and quality of life
issues. Other factors as identified by Lieb (1999) include:
i.
ii.
iii.
iv.
v.
vi.

Social relationships, such as making new friends
External expectations
Social welfare, such as the ability to serve others
Personal advancement
Escape from boredom by providing a break from the routine
of work or home
Cognitive interest, such as satisfying an inquiring mind and
seeking knowledge for its own sake

The implication of this is that to avoid boredom and loss of interest,
adult learning programme should be designed in such a way that
will motivate and sustain the learners’ interest to remain on the
programme. The programme should also be one that will satisfy the
inquiring mind of the learners by encouraging them to be actively
involved in the learning process.
Adults need to know why they need to learn something (Knowles,
1984). The implication of this to adult learning is that adult
educators should help learners to see from the beginning of the
learning programme why they need to participate in the learning
programme. The need to know could be include helping the
learners to see the benefits to be gained from knowledge acquired
or from skills learnt, and any negative effects for not learning new
skills or not enrolling in a specific learning programme.
In conclusion, it is important to note that adults know their needs,
in order to avoid boredom and loss of interest, which may
themselves lead to intellectual impairment, adult learners should be
involved in planning and evaluation of their programmes. Such
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involvement must be total. This will take care of their interest and
attitude and will also be a constant source of inspiration and
motivation
ITQ
Question
Which of this assertion is true about illiteracy?
a) An illiterate is anyone who cannot read and write in the English
language.
b) An illiterate is anyone who can drive a car but not read and write
in any language.
c) An illiterate is anyone who is unable to use meaningful
conventional linguistic and non-linguistic tools for social and
other exchanges in any given context.
d) An illiterate person cannot be literate when he is above eighty
years?
Feedback
All other options, except C, are false. This is because there is no human
being that is totally literate. You are simply literate is some linguistics
and non-linguistic situation(s).

Study Session Summary

Summary

From the discussion in session one, we have explored various
concepts and terminologies in Adult Education, Community
Development, and Social Welfare. We have seen that literacy is
very important to adult education. In this, we discovered that the
type of literacy sometimes programme adopted and applied
determines the level of education of the learners. Also, Instructors
are identified as important players in adult education programmes.
Also, we identified the characteristics of adult learners and their
implications for adult learning as they influence or impede
learning. Malcolm Knowles assumptions of adult learning
principles and their implications for adult learning were also
considered.

Assessment
SAQ 1.1 (tests Learning Outcome 1.1)
Assessment

List the ten concepts of literacy education and discuss five of
them.
SAQ 1.2 (tests Learning Outcome 1.2)
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In what ways is literacy relevant to adult education, community
development, and social welfare?
SAQ1.3 (tests Learning Outcome 1.3)

Mention at least five characteristics of adult learners and discuss
the implication of these characteristics to adult learning.
SAQ1.4 (tests Learning Outcome1.4)

State the six assumptions of Malcolm Knowles on the principles of
adult learning and discuss their relevance.
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Study Session 2

Approaches to Literacy Education and
Techniques of Literacy Practice
Introduction
Various approaches have been adopted by various societies to
combat illiteracy, depending on various factors like culture,
ideology, funds needs and so on. However, in this session, our
concerned shall be those approaches that have been adopted in
Nigeria to address the problem of illiteracy. Moreover, techniques
of literacy practice will be examined. In the light of this, the
difference between the term approach and technique which are
often used interchangeably in literacy discussions will be identified
and discussed. We will spell out these techniques so as to to
understand the differences and why some people prefer the use of
one terminology to the other.

Learning Outcomes

Outcomes

When you have studied this session, you should be able to:
2.1 mention four literacy approaches and explain at least two of
them with their advantages
2.2 discuss three literacy techniques and state the advantages of
the techniques discussed
2.3 mention and explain three approaches to teaching reading

Terminology
Approach

Ideas or actions intended to deal with a problem or
situation

Technique

A practical method or art applied to some particular task

2.1 Approaches to Literacy Education
An approach can be seen as the totality of a method of carrying out
an activity or a series of activities, backed up by a guiding
philosophy. In literacy education, a number of approaches are
used. We shall examine five of them, namely:
1. Laubach approach
2. Freirean approach
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3. AFFRELA approach
4. REFLECT approach
5. Real Literacy Material approach

2.1.1 Laubach Approach

Frank C. Laubach
(September 2, 1884 –
June 11, 1970),
Evangelical Christian
missionary and mystic
known as "The Apostle
to the Illiterates"
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Laubach approach is known as Each-One-Teach-One and named
after Frank C. Laubach, an American Minister of God. He travelled
to the Philippines in 1915 with the aim of converting the heathens.
His attempt failed because their language is not written. Using a
process of transliteration i.e. writing in the alphabet of a different
language or writing system, he used roman letters to write down
some of the words they spoke and used the process to write their
alphabet. He then identified twelve words that contained all the key
consonants and developed the first reading chart which gave the
vowels, consonants and syllables. When in India, he developed an
additional method, the picture word syllable. An example is an
onomatopoetic word. i.e. matching a picture with the sound made
or the name of the animal or thing e.g. f for fish.
When Laubach faced the problem of dwindling resources, he
wanted to stop the campaign, but a chief at the meeting exclaimed.
I’ll make everybody who knows how to read reach someone else
and Each-One-Teach-One (EOTO) became his motto. That marked
the beginning of an approach that has made impact on world
literacy Principles
 Teaching one by one enables the facilitator to sit by the
learner,
not in class where the teacher appears superior.
 Sitting beside the learner removes the feeling of inferiority.
It humbles the facilitator and makes the learner feel
important.
 It makes even step in the learning process short so that an
ordinary man can follow the direction easily.
 It never asks a question the learner cannot answer. It has no
unpleasant comments
 Once a learner has learnt a lesson, he is set to teach another.
By
the time he has done this, the lesson is fixed in his mind and
is at once given a new status of respect in the society.
 The teaching is done at small cost by making even one a
teacher.
 The spirit of sharing is fostered as the learner believes that
by learning, he is going to teach others.
Presently, our approach to literacy promotion in Nigeria is a fusion
of functional literacy and Laubach’s each-one-teach-one. Many
countries have used a fusion of two or more approaches depending
on the magnitude of illiteracy and other factors.

2.1.2 Freirean Literacy Approach
This approach is based on education which will help adults to
become effective in taking their own decision and therefore
becoming responsible for their own well-being. Freire believes that
the essence of man is his ability to make his own judgement in
things that affect him He condemned the oppressive system of
education where illiterates did not participate in making decisions
regarding what they must learn. Freire condemned what he
described as a banking system of education whereby learners are
mere depositories and collectors of information. He advocates
conscientization, a process in which the learners are engaged
actively in the learning process through meaningful dialogue.
Freire's conscientization involves dialogue, reflection and
communication. These enable the adult to discuss his problem with
the facilitator, help him to think critically about it and finally, share
his reactions with others. The end result is action geared towards
the solution of the identified problem. This approach is a problem solving one in which participants and the facilitator engage in
meaningful dialogue. The facilitator is not a custodian or repository
of knowledge, but lets the participants discuss their problems and
take their own decisions.
The teaching-learning process begins with the class discussing the
theme. Ideas which emanate from the group are built into a reading
lesson which is taught, using the whole sentence technique. Freire
insists that the sentences written on the chalkboard and read must
be those uttered by the participants.

2.1.3 AFFRELA Literacy Approach
This is a literacy approach generated from three literacy
approaches, fused into AFFRELA, explained in the following
terms:
AF meaning Africanness, FRE meaning Freire's conscientization
and LA meaning Laubach’s each-one-teach-one method.
AFFRELA is an approach designed by Omolewa (1992). The
director of community Development Literacy and Health Project
located in the Department of Adult Education, University of
Ibadan. Ibadan. AFFRELA enhances the clientele's emancipation.
The approach is complementary, covering the 3Rs and
incorporating aspects of personal, group and community
development. It focuses attention on economic and vocational
needs, providing some forms of non-formal education. It advocates
that the teacher should not remain the same person. In sharing
knowledge, thoughts and experiences with other participants, who
rotates among them, each functioning as the teacher at times,
because each has something to offer. It taps the latent potential of
the newly literate by making him a facilitator for his peers.
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2.1.4 Reflect Approach
Re-generated Freirean Literacy through Empowering Community
Techniques (REFLECT) is a new approach to adult literacy which
uses the theory of Paulo Freire and the practice of Participatory
Rural Appraisal.
REFLECT started in October 1993 in three pilot projects in
Uganda. EL-Salvador and Bangladesh, when ACTION-AID began
a two-year action research project to explore the possible uses of
Participatory Rural Appraisal (PRA) techniques within adult
literacy programmes. The three pilot programmes were evaluated
in 1995 (compared with other literacy-approaches using traditional
methods) and found REFLECT more effective in teaching people
to read and write and much more effective in linking literacy to
wider development.
REFLECT approach does not need a textbook, no primer, no
printed materials except a manual for the literacy facilitator. Each
literacy circle develops its own learning materials through the
construction of maps, matrices, calendars and diagrams that
represent local reality. It systematizes the existing knowledge of
participants and promotes (he detailed analysis of local issues.
These graphics can include maps of households, land use or land
tenancy, calendar of a gender workload, illness, disease or income.
It can also include matrices to analyze local crops and credit
sources uses. The graphics are used to stimulate discussions,
participant-generated writing, related numeracy work and action to
address local problems.
A range of other participator approaches can be interwoven with
the strong participatory structure of REFLECT to include the use of
role-playing, drama, songs, dance, storytelling, visualization,
games and proverbs.
By the end of the RELECT process, each circle would have
produced enough maps, matrices, calendars or diagrams
representing a detailed analysis of their community. They now have
a permanent record which can be used for planning their own local
development initiatives. Each participant has a copy of each
graphic, together with their phrases and sentences, amounting to a
real document, a small book which they themselves produced. The
fact that the participants construct their own materials in REFLECT
circles leads to a strong ownership of the issues that come up which
would be impossible to achieve through a primer. This has led to
local action and a strong link between the literacy programmes and
other development activities.
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2.1.5 Real Literacy Materials
Real Literacy Materials (RLM) as its name implies was developed
by Alan Rogers and introduced in several countries in Africa
including Ghana, Sierra Leone. Nigeria and Botswana. It is a
technique which employs literacy materials in the learners’
environment. The purpose is for adult literacy planners and
facilitators to examine their activities in a new perspective and
adopt new ways of producing literacy learning materials for postliteracy. The focus is on the use of raw materials available in the
environment as opposed to the use of primers designed and
prepared by experts without the involvement or participation of
adult learners. The materials are found on billboards, vehicles,
walls, signposts, poster etc. some of them read the following:
-

No king as God
Safe journey
Food is ready
Do not urinate here
Without drugs you are full of life
Smoking is dangerous to your health
Hard work prevents poverty etc.

Real Literacy Materials are real in the sense that they deal with the
day-to-day activities of learners. They address the social, cultural
and educational needs and are available in the environment. They
are tied more to the socio-economic and cultural specificities of the
learning situation than do traditional literacy texts, they have more
appeal. relevance and motivational impact on learners.
RLM is limitless, flexible, open to learners and can be more readily
understood because it is tied to daily activities of participants. RLM
is community-based and arc available abundantly. The goal is the
ability to utilize the materials to improve self and community life .
ITQ
Question
All except_____ are approaches to Literacy Education

a) Action approach
b) Freirean approach
c) AFFRELA approach
d) REFLECT approach
Feedback
Do you think Action Approach is among? Oh No! The answer is A.
Action Approach is not an approach known to Literacy Education.
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2.2 Techniques of Literacy Practice
Techniques are ways in which the facilitator helps the learner to
establish the relationship between him and the learning task.
Three techniques of literacy are discussed in this study. They are:
i.
ii.
iii.

Reflection

Traditional Literacy
Work-Oriented Literacy and
Functional Literacy

Imagine yourself to be scheduled to instruct a group of community
children for a period on a specific day. After you might have finished
with them, you are also expected to instruct a group of children. What
approaches will you adopt in the two circumstances? Enumerate them
here.

2.2.1 Traditional Literacy
Before research results proved that adults do not learn like children,
the initial technique/approach to the teaching of adults was the
same approach adopted for the teaching of children. Educators just
looked at what was operating in the primary school and applied it
to adult learners.
This technique was used in the early class of literacy education in
Nigeria in the 1940s The aim was to impact sufficient proficiency
in reading, writing and arithmetic to be able to do simple reading,
writing and calculations, which is non-intensive in its character and
tends towards literacy for its own sake The essential characteristics
were:
-

-

-

A collection of the syllabus or scheme of work for pupils’
literacy programmes in the primary school and use of the
same wholesale or in part for adult learners
The use of already published graded books of children to
teach adults,
The use of the same method of teaching children and the
creation of a pedagogical atmosphere for adult learners.
Evaluation of learning in a rigid manner that did not respect
the adult learners’ self-esteem and highly developed selfconcept,
Use of books with small print and pictures of children in
them.

With studies on adult learning, the characteristics of the adult
learner and the eventual development of adult learning principles,
traditional approach gave way to more andragogical approaches,
i.e. better ways of adult teaching - learning.
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Andragogy and Pedagogy

Tip

Andragogy is the principles and methods of instruction for adults
while pedagogy refers to the activities of educating or instructing;
most especially activities that impart knowledge or skill to children.

2.2.2 Work- Oriented Literacy
The desire to increase the pace of economic development of the
people gave birth to this literacy technique. It is intensive,
integrative. meaningful and comprehensive in its character. It is
flexible so as to take into account the diversity of immediate
objectives and the individual situation. It is vocationally oriented
and tailored to the vocation or occupation or work of recipients.
Participants are grouped according to their profession or
occupational interests and a special programme is designed for
them based on their vocation. This technique was used in Oyo
North in Nigeria for tobacco growers.
Work-Oriented Literacy was used by the Experimental World
Literacy Programme (EWLP) in some countries like Kenya,
Tanzania, and Nigeria in the 1960s as a shift or change from
traditional literacy to make literacy functional and permanent

2.2.3 Functional Literacy
Functional Literacy encourages the use of vocabulary and
instructional materials based not only on the occupation of
participants but also on their needs.
Unlike work - oriented literacy-, functional literacy provides
information and instructional lessons as it develops competence in
literacy. The reading material is selective and is related to the lives
of the adults. It includes the teaching of literacy in the context of
socio-cultural matters such as family life, sanitation, religion etc.
that is. literacy geared towards social matters to develop the total
man. Functional literacy, therefore, is “the possession of skills
perceived as necessary by particular persons and group to fulfil
their own self- determined objectives as family and community
members, citizens. Consumers, job holders and members of social,
religious or other associations of their choice .

Study Session Summary
Summary

In the study on this session, five literacy approaches were
discussed. The characteristics of each were explained while the
advantages of one over the other were also highlighted. More so,
three literacy techniques were discussed and their advantages
explained.

Contents

32

Assessment
SAQ 2.1 (tests Learning Outcome 2.1)
Assessment

Identify four and explain any two literacy approaches with their
advantages
SAQ 2.2 (tests Learning Outcome 2.2)

Discuss three literacy techniques
SAQ 2.3 (tests Learning Outcome 2.3)

Are the techniques of any advantages? Discuss two advantages of
one of the techniques.
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Study Session 3

Approaches to the Teaching of Reading
Introduction
In this study, we will now discuss some approaches to the teaching
of reading to neo-literates. In doing this, the advantages and the
disadvantages of using these approaches will be explained.
However, please note that for both the general and specific
methods and emphasises, there is no one absolute approach to
teaching reading but that teaching reading should be adult learnercentred regarding whatever method(s) that will be adopted.

Learning Outcomes

Outcomes

When you have studied this session, you should be able to:
3.1 mention three approaches to teaching reading
3.2 explain any two of these methods
3.3 identify the merits and demerits of each of the methods

Terminology
Teaching

A deliberate act of passing across information, ideas or
instruction to another with an expectation of a certain
result.

Reading

The cognitive process of understanding a written linguistic
message.

Methods

Ways of doing something, especially a systematic way.

3.1 Approaches to Teaching Reading
Approaches in teaching reading can be classified according to the
linguistic units from which they start and which they emphasise:
alphabetic method, syllabic method, etc; or according to the
processes which are involved in the initial steps of teaching:
synthetic method, analytic method and eclectic method.
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3.1.1 The Synthetic Approach
The main trends of this approach start from letters or syllable.
Letters are either taught by name (alphabetic method) or by sound
(phonic method) and then combined with other letters into syllable
and words, i.e. synthesis takes place. When this approach is used,
letters of the alphabet are first taught e.g. a, b, c, d, e, f etc. Then
syllables are built by combining vowels and consonants e.g. ba ge,
fe etc.
It is more usual to find vowel introduction first, then vowel
combination with one consonant and drill in meaningless syllables
e.g. ba, bu etc. This approach often proceeds by singling out
syllable from words, drills the syllable and regroup them into new
words.
Advantages
1. It is logical and systematic, particularly in languages where
every basic sound is represented by a symbol
2. It pays due attention to the mechanical aspect of reading
which promotes accuracy and independence, particularly in
word recognition.
3. It is easy to teach. The basic instruction can be included in a
relatively small amount and presented in a way which
makes for quick progress
Disadvantages
1. Insufficient attention is often given to the meaning what is
read and too much to mechanical aspects
2. Formal drill of meaningless elements does not stimulate the
interest of learners and put heavy load on their memory
3. Fluent reading for meaning is retarded by easily founded
habits of laboriously spelling out words or syllable.

3.1.2 The Analytic Approach
This method starts from ‘meaningful wholes’ e.g. words, phrases or
sentences as opposed to alphabetical units. Here, whole words or
sentences are the units of teaching. The teacher may start by
introducing the learners to sentences, which are then broken into
phrases, later to words and then letters. When these larger units
have been taught and can be recognized, attention is directed to
their constituent elements, that is, they are then broken down by
analysis into words, syllables or letters.
Advantages
1. Meaningful units of larger size are good psychological
starting points for learning and provide easy frames for
memory work.
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2. Interest is stimulated because reading makes sense at once
and a thoughtful attitude is developed.
3. Words can be introduced as units of thought which
stimulate recognition irrespective of their length or
complicated structure.
Disadvantages
1. The mechanical skills of symbol recognition are often
neglected, resulting in failure to develop accuracy and
independence in word recognition
2. It involves the use of highly trained teachers who have to
display a considerable amount of attention, activity, and
imagination in order to realize fully the potential of this
approach.

3.1.3 The Eclectic Approach

This approach entails the simultaneous use of both synthesis and
analytic approach. Striking the middle course, the eclectic method
has been designed to combine the two methods discussed. Thus the
facilitator is expected to carefully marry the two methods to
achieve a better whole.

Advantages

1. This approach can help in achieving quick progress in
reading.
2. It encourages the blending of methods that appear rather
different at the initial stage.

Disadvantages

1. Changes from analytic to synthesis approach and vice versa
tend to confuse learners and impair retention of knowledge.
2. It requires highly trained teachers to handle the laborious
methods in the process of blending.
ITQ
Question
Mention two advantages of the synthetic approach and one disadvantage
of the Analytic Approach
Feedback
- The synthetic approach is logical and systematic where there is a
symbol representation for every basic sound.
- It is also very convenient to teach in that the basic instruction
can be included in a relatively small amount and presented in a
way which makes for quick progress
- The analytic approach can sometimes involve the use of highly
trained teachers who have to display a considerable amount of
attention, activity, and imagination in order to realize fully the
potential of this approach which cannot be always guaranteed.
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Study Session Summary
Our focus in this session has been on the discussion of three
approaches of teaching reading to neo-literates. The advantages
and disadvantages of these approaches were also enumerated.
Summary

Assessment
SAQ 3.1 (tests Learning Outcome 3.1)

Mention three approaches to teaching reading.
Assessment

SAQ 3.2 (tests Learning Outcome 3.2)

Explain any two of these methods.
SAQ 3.3 (tests Learning Outcome 3.3)

Identify two merits of each of the methods
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Study Session 4

Primer Writing
Introduction
In this session, we will discuss what a primer is, need to use
primer/reading materials for neo-literates, genres of primers for
adult learners and factors to be considered in constructing a primer .

Learning Outcomes
When you have studied this session, you should be able to:
4.1 define primer
4.2 list five reasons for using a primer
Outcomes

4.3 mention four genres of primers for adult learners and explain
at least any two of them.
4.4 explain the factors to be considered when constructing a
primer

Terminology
Primer

An introductory textbook

Genre

A class of something (especially art or artistic endeavour)
having a characteristic form or technique

4.1 Defining Primer
The provision of an appropriate range of materials, that is primers,
supplementary reading materials, and teaching aids constitute
integral aspects of effective literacy education. The questions then
are:
1.
2.
3.
4.

What is a primer?
Why use a primer?
What are the genres of primers for adult learners? and
Which factors do we need consider in constructing a
primer?
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Remember those textbooks purchased for children who are just
starting school.
Tip

4.1.1 A primer?
Primer is a word derived from Latin word “Prima” meaning the “
first”. Primers are textbooks designed for adult learners who are
coming in contact with print for the first time. They are vital
instructional materials for basic literacy classroom situation. They
are also adult learners reading materials which are based on the
educational goals they have identified themselves.

4.1.2 Why use a Primer
1.
2.
3.
4.
5.

Primers help to create a repository of knowledge.
They provide adult learners with a sense of focus.
They help in providing a guide to adult learners.
They help in reinforcing learning.
They assist learners in developing the prerogative to learn at
their own time and pace.

4.2 Genres of Primers for Adult Learners
These are basically classified into four categories. Let’s discuss!

Primers that introduce the reading process
This type of primers helps new readers to become familiar with
print literature and to begin to experience the ways that literacy can
help them to achieve their educational goals

Primers that help learners gain fluency
The purpose of these materials at this stage is to help learners to
increase their confidence in using print media and challenge them
to expand their use of reading and writing to meet their daily needs
and to be active participants in the development process. New ideas
are introduced as materials as materials increase in length and
language complexity.

Primers that help learners transfer reading and writing
from their first to their second or third language
These materials are produced for learners with the assumption that
learners already speak and understand the new language. These
materials include: dictionaries, phrase books, book of legends,
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songs, poetry and stories in the first and second languages are
needed for readers at this level.

Materials for lifelong education
These are material designed for learners who have achieved
fluency in their second language. Once adult learners have
achieved fluency in their second languages, they are able to use the
printed word for a multitude of purposes that require access to an
increasing variety of literature.
ITQ
Question
The major considerations for the formulation of a primer are staging
grading, and selection. True or False?
Feedback
Did you just say True? No! The answer is False. The major
considerations for the formulation of a primer are in this order: selection,
grading, and staging.

4.3 Factors to be considered in constructing primers
There are three major factors that are crucial to the construction of
primer for adult learners. They are selection, grading, and staging.
Let us call this SGS.
1. Selection: This has to do with the use of language in primer
writing. It deals with the relevance of diction to the subject
of discourse. It is expected at this point that when a primer
is to be produced for a subject, appropriate choice of words
should be used. Taking for instance, when agriculture as a
subject is being written on, one expects the appropriate use
of words like ‘hoe’, ‘cutlass’, ‘fertilizer’, ‘tractor’,
‘weeding’, ‘insecticide’ etc.
2. Grading: This factor has to do with the organising of
materials in such a way that the simple elements precede the
seemingly difficult ones. This involves the arrangement of
the language elements selected so as to enable the writer to
organize and present the materials to be taught in a way that
will facilitate both teaching and learning.
3. Staging: This factor enables the writer of a primer to
determine the level of appropriateness of the primer to be
produced. It helps to decide at what point in time should the
selected language elements be introduced and taught to
learners. In essence, it tells what particular stage of the three
commonly identified literacy stages, that is, beginners,
intermediate and advance; the selected language items
should be taught.
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What factor enables the writer of a primer to determine the level
of appropriateness of the primer to be produced? Write the reason
for your choice here.
Activity 4.1

Discussion
Staging assists the writer of a primer to determine the level of
suitability of the primer to be produced. It helps him to decide at
what point in time should the selected language features be
introduced and taught to learners.

Study Session Summary

Summary

We have been able to successfully give insight to what primer is
and why we use primers for adult learners. Now! We have the full
understanding of some factors to be considered when constructing
a primer. Apart from that, this session has helped us to explore and
identify the genres of primers available to adult learners.

Assessment
SAQ 4.1 (tests Learning Outcome 4.1)

What is a primer?
Assessment

SAQ 4.2 (tests Learning Outcome 4.2)

Attempt listing five reasons for using a primer
SAQ 4.3 (tests Learning Outcome 4.3)

Mention four genres of primers for adult learners and explain at
least any two of them.
SAQ 4.4 (tests Learning Outcome 4.4)

Discuss the factors to be considered when constructing a primer
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Study Session 5

Approaches to Primer Development and
Production
Introduction
This is a very short session. Here, we examine the need for
adopting different approaches to writing and producing literacy
materials for neo-literate. We will also examine the strength and
weaknesses of these approaches.

Learning Outcomes
When you have studied this session, you should be able to:
5.1 Discuss the different approaches for writing and production of
primers.
Outcomes

5.2 Give the strength and weaknesses of these approaches.

Terminology
Development

the process of growing, changing or becoming better

Production

the process of making things come into existence

Author

someone who originates causes or initiates something

5.1 Exploring the Approaches to Primer Development
and Production
At the curriculum planning stage, the decision to produce materials
for neo-literates is taken. At the planning stage also, the best
approach that will be suitable in meeting the needs of the adult
learners is adopted in writing and production of reading materials
for the target beneficiaries, the adults. This is because the writing
and production of reading materials is viewed to be a key strategy
for the improvement of literacy education with respect to classroom
instruction. Also, the writing and production of primers is believed
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to have a direct correlation on learning and comprehension. Now,
let us study these approaches in stages.
In this lesson, four approaches to the development and production
of reading materials for adult learners will be considered. They are:

5.1.1 Learners’ Generated Primers
This approach involves the development of reading materials for
adult learners from their discussions in the classroom about issues
that concern them. This involves adult learners writing down their
own view on the topic discussed which is later developed into
reading materials. For this process to be successful, the facilitator
must be prepared to ask questions that generate dialogue and
encourage members of the class to contribute to discussions.
Strength
It guarantees that the material is relevant to learners need.
It encourages dialogue and discussions among adult learners.
It shows to adult learners that their ideas can be put into writing, to
be preserved and communicated to others.
It encourages learners’ involvement in the learning process.
Weaknesses
The points raised during discussion might only be peculiar to that
locality or society.
The success of this type primer development is to an extent
dependent on the facilitator’s ability and skill to asks questions that
will engage learners in the discussion.

5.1.2 Author-Generated Primer
These are locally developed materials for new adult learners on the
topics that are interesting to them. These locally developed
materials for new readers might communicate functional
information in story form about familiar activities and people.
These are primers produced by members of the community who see
the need for writing primers for adult learners.
Strength
The materials are about topics familiar to the readers and are
produced in the language they understand.
The materials can be produced relatively cheap and in limited
quantities with the use of local technologies.
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Weaknesses
The materials produced with local technology may not be attractive
to the readers as materials produced on an offset press.
The process involved in the production of these materials requires
access to local supplies and technologies which may not be readily
available.

5.1.3 Translation Generated Primer
This is when an already existing primer is modified and or
translated centrally so that they are appropriate to local linguistic
and cultural context.
Strength
The production of limited quantities of a variety of materials in
multiple languages and dialects is made possible.
It helps in meeting the educational needs of other linguistic
minorities.
Weaknesses
Inexperience translators may translate texts literally which may
result in confusion and/or stilted language that is difficult to
understand.
Inadequate understanding of the original text may lead to
inaccurate translation.

5.1.4 Expert Generated Primer
This approach involves the training of people from government and
non-government agencies to produce graded reading materials that
relate to particular areas of expertise. This involves bringing people
from the different area of specialization to produce learning
materials so that adult learners can have access to information and
ideas outside their communities.

someone who has a lot of knowledge about a subject or is very skilful
at doing something
Tip

Strength
Adult learners are exposed to new ideas and information outside
their communities.
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It helps in the multiplication of different varieties of adult learning
materials.
Weaknesses
This type of materials may require a level of reading fluency and
mastery that adult learners might not have acquired.
To use this type of materials, adult learners requires transitional
literacy classes to be a built-in component of the programme plan.
ITQ
Question
Author-generated primers involves the development of reading materials
for adult learners from their discussions in the classroom about issues
that concern them. How true is this?
Feedback
This is not true! Why? Look at the statement again and compare it with
Learner’s generated primers in 5.1.1. Is that now understood? Bravo!

Study Session Summary

Summary

In this session, we have been able to identify approaches to writing
and production of primers. Also, the need for adopting different
approaches to writing and producing literacy materials for neoliterate was explained alongside the strength and weaknesses of
each of these approaches.

Assessment
SAQ 5.1 (tests Learning Outcome 5.1)

Assessment

Mention three approaches that can be used in developing and
producing primers for adult learners
SAQ 5.2 (tests Learning Outcome 5.2)

Give the strength and weaknesses of author and translation
generated primers.
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Study Session 6

Language Consideration in Writing for NeoLiterates
Introduction
In the last session, we discussed the approaches employed in
developing and producing primers for adult learners among others.
Since language is an important aspect of mutual exchange among
human beings and also because it is a significant factor to their
existence, language consideration in literacy education and also
writing for neo-literate thus becomes an important aspect of
studying in this course.

Learning Outcomes
When you have studied this session, you should be able to:
6.1 Discuss the importance of language as an invaluable tool in
Outcomes

literacy education.
6.2 Recognise reasons behind the advocacy for the adoption of
English language as the language
of instruction in literacy
education.
6.3 Advocate for the adoption of mother tongue as the language of
instruction in literacy education.

Terminology

Reflection

Language

a systematic means of communicating by the use of
sounds or conventional symbols

Mother Tongue

one's native language; the language learned by children
and passed from one generation to the next

Have a pause for one minute. Ask yourself this question about
language. Now, which language do you speak when you dream?
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The language of your dream is probably and most times the language
you speak with the people in your dream in real life. Is that not so? Let
us continue our study.
Tip
ITQ
ITQ
Question
Make a distinction between Mother Tongue, Lingua Franca and Official
Language
Feedback
Mother Tongue is the first language that you learn as a child irrespective
of your origin. Lingua Franca is a common language used by speakers of
different languages while an Official language is a language commonly
adopted for official exchange such as education, commerce, politics,
religion and so on.

6.1 Language Consideration in Literacy Education
The role of language in literacy instruction cannot be
overemphasized. Researchers and scholars have shown that there is
a relationship between language and literacy which also plays a key
role in the field of literacy. It is without a doubt the most important
factor in the learning process (Bamigbose, 1992 in Shittu, 2015).
The international community has long recognized that language
issues are central to the organization and delivery of education of
all kinds. It is also seen as a factor in developing relevant
curriculum, literacy materials and in ensuring quality learning
(UNESCO, 2003). According to Adelore (2000), language is a
potent weapon in achieving steady progress in literacy work and
therefore, closely tied to human and national development.
The choice of language for a literacy programme is a complex one.
It relates both to how adults learn to read and to issues of power,
culture, and identity. It will need careful consideration at the
planning stage of a programme and will eventually be determined
by the purposes for literacy, the things people want to read, the
budget available for a programme, and the local literacy
environment. However, a decision on which language or languages
to use will also need to take into account the desires of local people
to participate in a global economy and a global environment, and
their need to protect their own identity and indigenous minority
languages (McCaffery, 2007 in Ofulue, 2011).
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One major step in producing readers for neo-literates is the decision
on the language to be used. Whatever the subject-matter, the
language to use is primary. The question that arises is that which
language(s) should be used in literacy education in Nigeria- a
multilingual nation?
Ofulue (2011), outlined some factors to be considered in the choice
of language to be adopted for use in literacy education. According
to her, the language for conducting subsequent phases of literacy
will depend on several factors, including the learner’s profile (age,
language needs, attitudes, and language skills already acquired) and
the level/type of interaction with the immediate and wider society.
These, as well as other factors such as the historical experience,
sociolinguistic features, and nationalistic views, are considered in
the choice of languages for literacy education in Africa .

6.2 Advocacy for the adoption of English language as
language of instruction in literacy education
Nigeria’s profile illustrates the complexities of language issues in
multilingual nations as they seek ways to achieve mass literacy in
learners’ multiple languages. Nigeria being the most populous
country in Africa with a linguistically diverse population of over
140 million people, about 510 spoken languages, and a literacy rate
of 66% (UNICEF, 2009; Ethnologue, 2009). Approximately half of
the population speaks the three major languages, Hausa, Igbo, and
Yoruba, as first or second languages. Regional languages are
spoken by about one-tenth of the population, namely Fulfulde,
Nupe, Kanuri, Idoma, Tiv, Ibibio, Edo, Efik, and Ijaw, while the
remaining languages are small group/minority languages. Many of
these languages, especially the small group languages, have not
been developed; they do not have orthographies and have not been
assigned any significant role. Adegbija (2004 in Shittu, 2015),
observed that only about 65 Nigerian languages have
orthographies. English is Nigeria’s official language and language
of education; thus, it dominates the sociolinguistic space in terms
of attitudes, power, and socioeconomic mobility. Going by
Nigeria’s literacy rate, about 66% of the population is literate in
English. Thus, there is the argument for the adoption of English
language for use in literacy education.
Although, Nigeria’s language policy on education prescribes a role
for all Nigerian languages that are languages of the immediate
environment as languages of instruction for pre-primary and the
first three of six years of primary education. English is prescribed
as a medium of instruction from the fourth year of primary
education onwards and as a subject. A minimum of one national
language is prescribed for learning as a subject at the secondary
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education level. French is a recent feature in the policy as a second
official language and is prescribed for learning as a subject. In
other words, the learner should be literate in a minimum of three to
four languages at the end of 12 years of formal schooling. The
policy is silent on the language of instruction for mass literacy,
adult, and non-formal education. The assumption is that the
language of instruction would be in the language of the immediate
environment. This same policy assigns important roles to the
exogenous language that is English. By virtue of its accorded
status, there is a greater motivation toward acquiring English via
formal education than toward acquiring Nigerian languages
(Adegbija, 2004 in Shittu, 2015).
The fact that Nigeria is a multilingual country with many local
languages stated above, with the constitution and National Policy
on Education laying emphasis on three major Nigerian languages,
the importance of English language in Nigeria cannot be
overemphasized being the official language. It is the language of
the mass media, judiciary, administration and commerce; it is the
language of science and education. In addition, it is extensively
used in the electronic and print media, police administration, and in
the armed forces, legislature and so on, and as a lingua franca in
political mobilization, ethical orientation, and population
education. This confirms the entrenchment of English as a
dominant language of Nigeria (Oluwole, 2008 in Patrick, Didam
and Gyang, 2013). Thus, it becomes imperative for all and sundry
who desire to be literate and relate confidently, effectively and
independently with the modern world to learn English language.
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6.3 Advocacy for adoption of mother tongue (MT) as
language of instruction in literacy education
Reflection

“Speak to a person in the language he learns, he may hear you. Speak
to a person in his own Mother Tongue, it will go straight into his
heart.” (Paraphrased) Nelson Mandela

Much has been said about the need to adopt the English language
as a language of instruction in the Nigerian educational
programme. Of course, the advocate of this idea has good intention.
Don’t you think so?
No matter how much weight the evidence in support of the English
language in literacy education in Nigeria appears to have; it seems
that the indigenous languages (mother tongues) have greater
support for their use in literacy education for youths and adults. Do
you want to know the reason? Let’s explore the arguments of those
in its support.
Buttressing the assertion about the suitability of MT as the best
medium of instruction was the submission of United Nations (
1983) as by Okediran (1988) in Adelore (2000) that the MT is the
best medium of Instruction for teaching a person, for
Psychological,
sociological
and
educational
reason.
Psychologically, it is the system of meaningful signs that works
automatically in one’s mind for expression and understanding of
facts. Sociologically, it is a means of identification among the
members of a community to which one belongs; and the language
of such community is the most potent symbolic representation of its
culture. Educationally, one learns more quickly through it than an
unfamiliar linguistic medium.
From both psychological and educational point of view, adult
educators have come to recognize the fact that it is best to begin the
teaching of reading and writing in the learner's mother tongue.
Naturally, it is easier and quicker for the learner to relate written
symbols to sounds and concepts that he already knows and familiar
with, than those of an unknown or only partially known the
language. Learning to use a second language for literacy
acquisition aside of the mother tongue can be cumbersome as the
adult has to simultaneously learn to speak, read, write, learn and
think in that language. Whereas he only needs to learn to read and
write in the language he is in the habit of thinking in.
Communication is less effective in the second language and
misunderstanding easily leads to tension and frustration.
There is ample empirical evidence to support the view that the
learning of literacy in the first language facilitates the learning of
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the second language. Such evidence can be found in studies by
UNESCO (2003) in Ofulue, (2011), Tomori and Okedara (1967) in
Adelore (2000). Of course, the advantage of such a method of
acquiring the second language is not only in quicker acquisition but
a more meaningful learning which functional literacy education
offers adult learners that acquire it (Adelore, 2000).

Study Session Summary

Summary

We have considered the issue of language in literacy teaching as of
utmost importance. We explored the arguments of those
advocating the adoption of the English language on one side and
the mother tongue on the other. We then give our voice in favour
of those clamouring for the adoption of the mother tongue(s) as the
language of instruction in literacy education due to its overbearing
evidence provided by those in its support.

Assessment
SAQ 6.1 (tests Learning Outcome 6.1)

Assessment

Discuss the importance of language as an invaluable tool in
literacy education.
SAQ 6.2 (tests Learning Outcome 6.2)

Give reasons behind the advocacy for the adoption of English
language as the language of instruction in literacy education.
SAQ 6.3 (tests Learning Outcome 6.3)

Mother tongue is the most suitable language of instruction in
literacy education. Write your reasons for this assertion.
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Study Session 7

Identification of Needs and Interests of Adult
Learners
Introduction
I must commend your study habit so far. Would you need
something? Hmm, water? Okay. Just try to take a cup. Good! Do
you feel better now? Alright! Now in this session, we will find out
how to identify the needs and interests of an adult.

Learning Outcomes

Outcomes

When you have studied this session, you should be able to:
7.1 State the needs of adults’ learners in their hierarchy as
postulated by Maslow.
7.2 Discuss how these needs and interest identification can be used
by adult instructor to facilitate adult learning

Terminology
Needs

Something that is necessary to have but is lacking.

Interests

A sense of concern with and curiosity about someone or
something.

7.1 Adults' Needs and Interests
Need
Something that is
necessary for an
organism to live a
healthy life. Needs are
distinguished from wants
in that, in the case of a
need, a deficiency
causes a clear adverse
outcome: a dysfunction
or death.
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A need is the lack of something whether tangible or not tangible. A
tangible need, for instance, could be a food deficiency for which an
individual needs another variety of food to correct. The not tangible
is the need for security which an individual may have a clear
direction of satisfying. An adult may have a need for economic
improvement, but may not have the internal urge to take measures
to satisfy it. Such adults need to be aroused towards the satisfaction
of their need.
Interest, on the other hand, is a liking or preference or a tendency of
an individual to respond in a certain way towards the satisfaction of
his needs, be they tangible or not. Needs and interests attract adults
to education programmes and learning situations. As an adult

educator, you should translate these needs into interests so as to
attract the attention of adult learners. The needs should be
translated to adults felt-needs because fell-needs are close to
interests and have more captivating force than needs. Involve adults
in the process of diagnosing their needs so as to enable them to read
their world through their words. People differ in their needs and
interests. In programme development for adult, therefore. their
needs and interests should govern the objectives, content,
methodology and evaluation of the programme. Let us now
examine a need theory.
Maslow sees the human being as an active being whose behaviour
is propelled by some potent forces. He posits that need unsatisfied
creates tension which serves as a force to direct behaviour towards
reducing the tension. Maslow arranges the human needs into five
stages in their order of potentials and postulates that it is only when
a pressing basic need has been gratified, even partially that the next
level of the hierarchy shows up. It is when basic needs have been
met that people become a health and propelled to actualize their
higher potentials.

7.2 Maslow’s Need Theory
Figure 7.1 Maslow’s need pyramid chart

Selfactualisation
Esteem

Love / belonging

Physiological

1. Physiological Needs
These are the most basic needs for man's survival. They include the
need for food, water shelter, reproduction, air and elimination of
wastes. Programmes of education to satisfy the needs here arc
fundamental education or functional literacy and skill training.
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2. Safety Needs
Human beings require a measure of security for self-preservation
and safety. Programmes of training include retaining, in-service
training, health education, extension education.

3. Love and Belongingness Needs

These are needs for affectionate relationships. These include the
need to be part of a group and to experience sharing within peer
groups and colleagues. Educational programmes include social
education especially clubs.

4. Esteem Needs

These are the needs for self- respect, self- confidence, the feeling of
strength and adequacy. They include the need to receive
recognition from others. Gratification of these makes for emotional
stability, but failure to attain them results in poor self-concept and
loss of ego identity. Educational programmes, leadership, and
management training enhance the attainment of these needs .

5. Self-Actualization

Need for self- actualization involves fulfilling one's individual
nature in all its ramifications, becoming everything one is capable
of becoming. Self- actualizing individuals have feelings of wonder
and awe. and are free from cultural and self-imposed restraints.
Maslow stresses that this need is a healthy person's prime
motivation. Educational programmes include cultural, leisure,
aesthetic and liberal education.
Writers have observed that Maslow characterizes human beings as
insatiable. But if a man does not graduate from satisfying one need
to \\anting to satisfy another, 'he becomes stunted and
unprogressive. Man as a conscious being is expected to be aware of
his existential reality. It is this awareness that differentiates him
from other animals. However, self-actualization in Maslow’s model
should not be taken as the terminal point of one's motivation, it is a
continuing process. One is actually a self - actualizing person and
not necessarily a self- actualized person.
ITQ
Question
Which of these is an example of a true distinctive categorisation of
human needs?
A. Car, Bicycle, House, Clothes, Wife.
B. Wife, Child, Good health, Water, Food.
C. Food, Security, Wife, Chieftaincy title, Good health.
D. Child, Food, Chieftaincy title, House.
Feedback
The correct answer is C. The option is the only one that does not mix up
human needs from the same class. You should understand this better in
SS 7.1
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Relevance of Need Theory to Adult Education
Need theory is very relevant to adult education because, when an
adult is propelled towards satisfaction of his needs, he takes action
to satisfy them along the norms and regulations of his social cultural environment. This indicates that an adult does not behave
arbitrarily, but subjects his action to the socio-cultural and moral
approval of his society. Therefore, when adults are motivated to
attend classes, the facilitator should treat them as adults who can
make their choices.
For an educational program to be meaningful, it should be guided
by pre-determined objectives. In adult education, the first step in
programme development is a consideration of objectives in
accordance with the needs of the clientele. In order to ascertain the
needs of learners, it is necessary that surveys, visits, interviews, and
observations are carried out by the programme planners and
organizers. It is where adults are led to develop a critical awareness
of their situation and think out ways of improving their situations
that the programme can claim to be successful.
Through self-diagnosis, adults’ needs and interests are assessed and
then translated into educational objectives which will determine the
kinds of behavioural outcomes expected of them. Adult learners’
needs include the provision of educational facilities, adequate
health and child care, extension, services, mobile bank services etc.
While their problems may concern farming implements, pest
control, simple building techniques, nutrition, need control, use of
fertilizer, marketability of women products etc. Individual
problems may include illiteracy, lack of encouragement and
problem of retention
It should be stressed at this point, that adult learners’ needs should
not be assumed as Maslow's need theory in its entirety. The theory
could be used as a guide, but no group should be judged hurriedly
to be on a particular level. Periodic surveys should be used as tools
with which the needs of adults are ascertained.
In essence, as an adult educator, your main duty should be helping
adult learners to learn what will gratify their needs at whatever
level they may be struggling. Therefore, if adults are hungry, they
must be helped to learn what will give them food, if they are wellfed, safe, loved, and esteemed, they must be helped to explore
undeveloped capacities and become their full selves. It is important
therefore to consider these needs in the planning, development, and
implementation educational programme.
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You have attempted a similar task in ITQ preceding SS 7.1. Can
you make an attempt again? Good! Now, which of these is an
example of a true distinctive categorisation of human needs?
Activity

A: Car, Bicycle, House, Clothes, Wife.
B: Wife, Child, Good health, Water, Food.
C: Wife, Food, Chieftaincy title, House.
D: Food, Security, Child, Chieftaincy title, Good health.
Discussion

Did you pick option C now? Oh No! I am sorry. The options have
been reshuffled. The correct option is D. Crosscheck your answer
in the ITQ preceding 7.1 (linked here @ pg 46 )

Study Session Summary
Summary

In this session, we discussed how adult needs and interest can be
determined. We also discussed Maslow’s need theory and its
relevance to adult education. This provides us information on the
essence of considering adult learners in planning, developing and
implementing educational programmes that will involve them.

Assessment
SAQ 7.1 (tests Learning Outcome 7.1)

How would you determine adult learners needs and interests'?
Assessment

SAQ 7.2 (tests Learning Outcome 7.2)

What level of Maslow's hierarchy of needs is self-actualization?
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Study Session 8

Curriculum Content of the Reader
Introduction
In the previous session, we considered how important it is to
consider the need of adult learners in educational programmes’
planning, development and implementation. In this session, we will
discuss the subject-matter which is the content of the reader. Please
note that the language and content of the reader go together hand in
hand.

Learning Outcomes

Outcomes

When you have studied this session, you should be able to:
8.1 identify and select topics and themes for the reader based on
the needs and interests of the neo-literates.
8.2 incorporate the 3Rs in the subject-matter.

Terminology
Curriculum

An integrated course of instructions.

Content

Everything included in a collection and that is held or
included in something.

8.1 Curriculum Content
Consideration of the topics and themes of subjects of the reader is
important if neo-literates are to be truly assisted not only to read
but also to understand the world and control their world. When
literacy teaching was shifted from traditional to functional, it makes
literacy education more selective, intensive, integrative and
meaningful. This makes literacy more permanent. It also curbs
relapse into illiteracy. Literacy teaching is not beneficial enough if
it is narrowed down to one single occupation or one subject to the
detriment of other subjects which constitute wholeness of life of the
clientele. What we are emphasizing is that, instead of developing a
reader for only one subject as we have it in formal school
textbooks, all subjects that make learners study man and his
universe is integrated.
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8.1.1 Subject-Matter Topics
Subject Matter
What a specific
communication is about;
the information
conveyed or area of
interest being focused
on.

Topics: The heroes of our land Subject-matter topics and themes
that promote wholeness of life are included, such as history,
culture, agriculture, religion, cultural and moral values, culture of
peace, cooperatives, democracy, justice, human rights, our
environment, politics, income- generation, civic responsibilities,
health, family living, childcare, accounting, bookkeeping, etc.
These subjects are then broken down into topics and sub-themes
and written out in paragraphs and chapters. Take for instance a
subject like history.
Subject:

History

Our ancestors
How Agbowo came to be.
Or Subject: Health
Health is wealth
Topic: Prevention is better than cure.
These are topics that interest adults and they continue to learn as
they read. Topics developed along this line are useful, informative
and education. They not only enhance adult learners' knowledge
but also aid motivation for continuous learning.

8.2 Inclusion of the 3RS
Tip

The three Rs (as in the letter R) refers to the foundations of a basic
skills-oriented education programme in schools: Reading, ‘wRiting
and ‘aRithmetic.

Literacy, as we have seen, has traditionally been regarded as
consisting of reading, writing and arithmetic. Functionality in
approach is equally important for literacy permanence as literacy
should not be seen as an end in itself but as a means to an end. The
3RS are still the essential core of literacy. In selecting our topics
therefore at this level of literacy, we will consider each of the
subjects suggested and fashion out themes and sub-themes that
interest adult learners in consonance with their needs.

8.2.1 Reading

Take for instance the first R that is Reading. Adults will love to
read all the topics provided they are meaningful, informative and
interesting. Invariably, they are reading through the whole book.
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Hence, topics and themes should be well selected and arranged
sequentially.

8.2.2 Writing
The second R involves Writing. At the end of each chapter,
exercises for discussion and written work are included. Learners
are requested to write some exercises in their notebooks. This
reinforces learning. On the other hand, chapters can be devoted to
writing, especially letter writing on topics that are of interest to
adult learners.

8.2.3 Arithmetic
The third R involves Arithmetic. Adults do a lot of calculations in
their everyday life. Their type of calculations runs into thousands in
terms of number of objects and commodities, weights and measures
and currencies etc. For a new literate, accounting, book and record
keeping are likely to interest him. This reinforces learning.
In literacy education promotion, there is no standard and
universally applicable technique or procedure. The challenge faced
by literacy promoters is to weigh up the objectives, motivations,
needs. The interest of recipients, environment, language factors and
many other practical issues as the}- have been discussed in lectures
seven and eight of this course book. Another suggestion is to keep
abreast of literacy education updates and information in journals
and other relevant publications.
ITQ
Question
The 3RS implies?
A: Reading, Riding and Remembering
B: Rhythm, Reading and Writing
C: Reading, Writing and Arithmetic
D: Reading, Righting and Rote learning
Feedback
The correct answer is C.

Study Session Summary
Summary

We have discussed the subject-matter that forms the content of the
reader for new literates. We also emphasized on the team approach
for the development of the reader’s curriculum. Also, topics to be
included and considered in the 3Rs as a base for writing, which
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reinforces learning were suggested.

Assessment
SAQ 8.1 (tests Learning Outcome 8.1)

Assessment

A. Make a selection of relevant topics and themes you would
include in a reader for new literates.
B. What factors would you consider in the preparation of the
reader?
SAQ 8.2 (tests Learning Outcome 8.2)

How relevant are the 3Rs in the preparation of the reader?
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Study Session 9

Writing of Chapters
Introduction
In our last lesson, we discussed the content of the reader, that is, the
subjects identified or considered and the topics and themes
selected. Now, it is high time we learned how to write the chapters
that make up the reader.

Learning Outcomes

When you have studied this session, you should be able to:
9.1 write at least the first chapter of a reader.
Outcomes

Terminology
Chapter

A subdivision of a written work; usually numbered and
titled.

9.1 Factor Guides for Writing of Chapters

In the writing of chapter, there are some factors that guide the items
to be included in the content. These will be discussed and are listed
below:
1. Subjects for inclusion in the reader.
2. Topics and sub-themes,
3. Consideration of the 3 Rs.
4. Style of writing.

9.1.1 Subjects

The following subjects are considered for inclusion in the reader:
 History.
 Our environment.
 Agriculture.
 Religion.
 Culture-cultural and moral values etc.
 Politics-good governance, democracy etc.
 Health.
 Family living
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Population education
Child health and care



Accounting.
Bookkeeping.



9.1.2 Topics and Sub-Themes
Subjects are broken down into themes and sub-themes for easy and
smooth communication. A number of topics and themes could be
suggested for each subject, but a decision has to be taken on the
number of themes that will be included in the reader. This could
form the chapters in the reader. Let us take history and our
environment for instance.
 History
 The following topics may be considered.
 The story of our past.
 How Nigeria came to be.
 Nigeria since independence
 The peoples of Nigeria, etc.
 Our Environment
 The following topics and themes may be considered.
 The things around us - hills, rocks, valleys, rivers etc
(physical features) and how they affect us
 Seasons of the year - weather and climate.
 Social services and how they are provided
All the other subjects will be broken down in this manner before
they are synchronized and formed into the number of chapters we
want for the reader.

9.1.3 Consideration of the 3RS

The new literate, at the basic literacy level, worked on the 3 Rs. In
the reader, the 3Rs are also considered so that there is consistency
in learning and assurance of reinforcement is guaranteed. This
point has been thoroughly thrashed in lecture nine.

9.1.4 Style of Writing

After all relevant topics and themes on all the subjects suggested
have been exhausted, they are harmonized and arranged into the
number of chapters the reader will contain.
A decision has to be taken on the number of chapters and the
number of pages before we write. This will limit the writer to
writing out the topics earmarked.
Writers need to be cautioned at this stage. We are not writing a
textbook for the formal school pupils. This is a reader for adults
who have just graduated from the basic literacy. Therefore, we
must sustain their interest by writing what will interest them and
those things that will meet their needs. If we are using the mother
tongue, then we should use the language of adults. The language
that is embedded in the proverbs, idioms, folklores and cultural
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entity of adult learners. This stimulates learning. If it is a second
language, it must be simple and directed at adults and not children.
Writers could design different styles for writing the chapters, but
the style must be suitable for the topic. Chapters could be
presented in the following various forms.
□ Storytelling: the information in this chapter could be given
in the form of story telling,
□ Dialogue: conversation among people,
□ Prose form: just a narration,
□ Poetry form,
□ Letter writing,
□ Lecture or instruction form.
The style varies from chapter to chapter. This will make the reader
interesting It will also sustain the interest and motivation of the
learners. We have decided on the number of chapters we will have
in the reader. Now we will take the chapters one by one or share
them out according to subjects for writers.
Now, take the following steps for writing the chapters beginning
with chapter one.
Steps in writing the chapters.

1.
2.
3.
4.
5.
6.

Break the topic down into sub-themes or paragraphs.
Write out a full outline for the chapter.
Write out the first draft of the first chapter.
Revise this first draft.
Read through the whole chapter again.
You may have to combine some paragraphs or delete
others. The final form of the chapter may be slightly
different from the outline you planned originally.
7. Take each of the chapters one by one and go through
steps 1-5. Have an overall revision of all the chapter
ITQ
Question
Religion and politics is a dividing factor instead of uniting. It should,
therefore, be excluded from the topics of adult educational programmes.
Do you agree with this assertion?
Feedback
The assertion cannot be sustained because there is no research yet that
has established the claim. Apart from this, most adults are mature
believers in one religion or the other. An understanding of one another
religion fosters mutual understanding among adult learners, the
communities and the world at large.
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Study Session Summary
Summary

In this study session, we learned how to write the chapters that make up
the reader. In doing this, we considered some factors that guide the items
to be included in the content. Identified among these include subjects for
inclusion in the reader, topics and sub-themes, consideration of the 3 Rs
and style of writing. Each of these were further discussed to enhance our
understanding. Furthermore, we examined style of writing showing the
various forms. I am sure you are capable of writing chapters of a reader
now. If you have any doubt about your capability, kindly attempt a
second study of this session. Very good!

Assessment
SAQ 9.1 (tests Learning Outcome 9.1)
Assessment

Pick a subject matter of your choice and write out a full chapter
following the steps listed.
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Study Session 10

What Makes a Good Primer?
Introduction
Our primary aim in this session is to examine factors to be
considered in making a good primer.

Learning Outcomes
When you have studied this session, you should be able to:
10.1 identify and discuss the four factors to be considered in

making a good primer
Outcomes

Terminology
Good Primer

A qualitative and well suited introductory textbook.

10.1 Factors to be Considered in the Making of a
Good Primer
An attractively produced primer invites learning. A book is often a
new and strange thing to illiterates; let it be to them an object
pleasant to handle and to look at. What then are the important
issues we must bear in mind towards making a qualitative primer.

Format and Cover
This has to do sometimes with the choice between a numbers of
small or one big primer. Whether the primer is several or only one,
the important thing is that the primer should be adequate to present
everything that must be taught. A balance should be struck between
the following factors:
A. A large format gives large pages and therefore, more scope
for development of the lesson on one page.
B. Books, however, should be easy to handle and to carry;
pocket-size-usually 4½ x 7 in. or 5 x 7 in. - is often
preferred, while lessons are divided over various pages.
C. Books should also be easy to dispatch and to display. The
cover should be in colour, illustrated and show a title which
makes a direct appeal.
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Page Design
A good layout of the lesson page helps both the physical process of
reading and the psychological process of learning. The first
impression of a page should be one of balance and rest and never of
a crowded mass of symbols and pictures. This means that there
should be an adequate division between its various elements. The
layout should be planned and measured in detail in a dummy copy.
Insufficient understanding of the importance of layout and design
and the accuracy needed therein greatly impairs a primer's
usefulness.
There should be ample blank space, particularly in initial lessons.
This is not ‘uneconomical’ as it prevents confusion and fatigue by
providing a resting space for the eyes and better concentration on
a small but essential text.
Lines should be short and could be broken and indented according
to 'pauses in thought', such as ‘The village became happy and
prosperous’.
In the beginning, there should be no word-breaks at the ends of
lines. Leading, i.e. space between lines should be ample in order to
prevent confusing lines with each other and it should be greater
than the space between words.

Typography (Font Size and Type)

The print or the font size used in primer must be of a size that a
single glance allows the learners to see everything they should read
as a unit. Slightly larger or sharper font size should be used for
teaching adults because of their sight. The generally acceptable font
size to be used for adult learner should be between 11and 18. Font
size should fit in well with the size of the page, the illustrations
and, of course, with the visual capacities of the learners. Large type
should have plenty of spacing between words and leading between
lines, needs very 'vigorous' illustrations and allows only short lines,
that is, perhaps the use of phrases only, while it usually suits the
vision of beginners.
The font size depends partly on the script of the language. In order
to prepare learners for 'normal' reading of, say 10 pt. or 12 pt.,
there should be two or three types of decreasing size in a primer,
for instance, 32 pt. - 24 pt. - 18 pt. or, more common, 24 pt. - 20 pt.
or even 18 pt. - 16 pt. - 12 pt. The basic question is what an adult of
average eyesight can read with ease under average, and usually
none-too-good, artificial light arrangements. This should be tested
in actual practice; it should also be borne in mind that over-large
type is often difficult to absorb.
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Illustrations
In a primer, the main support of the text consists of illustration.
Anything in a primer that does not directly contribute to the
teaching process detracts from it Illustration should be tested on
reactions of ‘picture blindness’ by learners; pupils should be able to
grasp them at a glance. At least every lesson of the first half of the
book ought to have a picture.
Ultimately pictures are only aids; they should (a) represent familiar
objects or environment; (b) be natural i.e. well drawn (c) be to the
point (d) make their meaning or their message immediately clear.
Colour in illustrations adds to the attractiveness of a primer but it
should be sued realistically in pictures and in the text for specific
purposes only, for instance, emphasis.
Functions of illustrations in a primer
i.
ii.
iii.
iv.

v.
vi.

To keep the page from being crowded that is to enhance the
page layout
To make the primer cultural, i.e. the reflection of the culture
To give pleasure. An illustration in a primer may be an
excellent pre-reading device.
To stimulate oral and written expression. Pictures can
stimulate learners to use words they have just learned to
read and write.
To tell the story
To remember the keyword. Illustrations do help learners to
remember the keyword and this purpose is the most vital.

Binding and Stitching
The primer should open easily and fully and not close as soon as it
is laid down.
Can you make an attempt of supplying additional information
about the nature of a good primer? Outline your thoughts in not
more than three sentences below:
Activity 10.1

Resource

Follow this link to read more
http://unesdoc.unesco.org/images/0007/000728/072815EB.pdf
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Study Session Summary
So far in this session, we have outlined those salient factors to be
considered in making a good primer. Can you attempt writing a
good primer now? Okay! That’s fine.
Summary

Assessment
SAQ 10.1 (tests Learning Outcome 10.1)
Assessment

List three advantages of illustrations in material development for
adult learners.
SAQ 10.2 (tests Learning Outcome 10.2)

Discuss the factor of typography in primer making.
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Study Session 11

Production of Reader
Introduction
In the previous Study Session, we examined the qualities of a good
primer. In this session, you will explore how to produce a reader
for neo-literates.

Learning Outcomes
When you have studied this session, you should be able to:
10.1 state the steps that are needed to be taken in producing a
reader for neo-literates.
Outcomes

Terminology
Reader
production

All activities leading to the manufacturing of a reader.

11.1 How to Produce a Reader
In getting the book/reader to neo-literates, the following steps are
taken.
You have written and revised all the chapters in the reader. You
wrote it either as an individual or collectively as a team. Now, send
the completed manuscript to an external critic or critics. people
who know the subject, the language and the community you are
writing for. However, you may not be able to get all these in one
person, he may know the subject and not the community. You may
then need to send it to two or three sympathetic critics who will
read the whole manuscript for you. If the manuscript is written by a
team of experts, you may not need critics. Make draft copies of the
final manuscript and let them have another final look before it goes
for printing.
When the criticisms have come in you will need to do a further
revision of the whole book so as to take account of the criticisms
that you wish to accept and leave those you will not accept because
the critic has not understood your intention. The same thing goes
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for the team writers. Assemble all criticisms, corrections and
suggestions and put the final finishing touches
Get it ready for typing and duplicating if you are making just a few
copies. But if the copies run into thousands, get it ready for
printing which is cheaper.
The printer typesets and returns it to you to proof read or edit.
After corrections have been made, get it to the adult learners (at
least some of them) who will read it. This is trial testing the book.
Adult learners will give their own criticisms or make suggestions.
These should be accommodated.
After the test running and all corrections made, get it for final
production, taking into consideration the size of the reader, the
cover, its colour, and the title. The reader should not be too small,
otherwise, the letters will not be bold enough. The cover must be
attractive enough to make adults want to read it. The title should be
short, to the point, interesting, captivating and easy to remember.
The print should be clear, bold, black and easily seen by users. The
paper must be clean and clear and thick enough to accommodate
printing on both sides.
ITQ
Question
After the test running and all corrections made of a reader, what is next?
Feedback
Have you an idea? Okay!
After the test running and all corrections made of a reader, the next thing
to do is to get it for final production, taking into consideration the size of
the reader, the cover, its colour, and the title. Read on to discover
understand more of this and other issues.
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Study Session Summary
Summary

We have tried to explain the steps to take to get readers developed
for neo-literates. It is hoped that you have been well equipped with
knowledge in creating readers for your would-be clients. Make
sure you put the knowledge to good use.

Assessment
SAQ 11.1 (tests Learning Outcome 11.1)

Assessment

Explain in detail the steps to be taken in producing a reader for
adult learners
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Study Session 12

The Teaching-Learning Process in Literacy
Education
Introduction
This session provides us explanations on the essential aspects of
adult teaching learning in literacy; that is, the need to have and
follow a lesson plan, especially in a conventional classroom
situation.

Learning Outcomes
When you have studied this session, you should be able to:
12.1 Identify all the essential aspects of the teaching-learning
process and prepare a detailed lesson plan.
Outcomes

Terminology
Process

A particular course of action intended to achieve a result

12.1 Essential Aspects of the Teaching - Learning
Process
You are just given a new set of adults to facilitate their learning.
Attempt answering these questions:
Activity
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a.
b.
c.
d.

Do I know my learners well enough?
Do I know their appropriate level?
Have I prepared my lesson plan and well?
Have I got the teaching aids that would lead to a successful
lesson?
e. What are the impediments to a successful teaching today?
f. Are we both ready for the task?

Discussion
You must bear each of these questions in mind and make a
professional attempt at solving them. Pay rapt attention to the
study in this session as they are capable of proffering the way
out.
It is generally believed that a lesson well planned is half taught.
Therefore, facilitators should endeavour to plan their lesson for a
smooth teaching-learning activity. Usually, there is a format for
lesson plan though there are also variations. A good lesson plan for
teaching adults has five major components that can be categorised
as an essential aspect. These are objective(s), Topic/subject-matter,
instructional materials, implementation or methodology, and
Evaluation.

12.1.1 Instructional Materials
These are a collection of teaching aids and equipment that can be
used effectively to communicate with adults. They are very
relevant to adult learning and can assist to develop the capability of
learners. They help learners to remember what they see and to
retain the knowledge they acquire through their participation in the
learning process.

12.1.2 Objective(s)
At the planning stage, the facilitator should re-define the subject -matter so as to bring out the specific objective (s) as opposed to the
general objective of the teaching - learning ability. Note also that
instructional objective must be specified in measurable behavioural
terms stating the outcomes of the learning experience. Specific
objective is a statement describing what a learning will be able to
do after completing a prescribed unit of instruction. Also, note that
objective is the core component of the lesson plan, therefore verbs
that succinctly describe the behavioural outcomes of the learner in
measurable terms should be used.

12.1.3 Topic
A variety of learning experiences and activities which form the
content or topic of the teaching - learning should be carefully
selected by the facilitator/instructor.

12.1.4 Implementation / Methodology
This is the step by step presentation of the learning experiences to
the learners. The method should not be that of teaching children but
that of teaching adults. The facilitator must have a sound
knowledge of the subject - matter. As he presents the content, he
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needs to monitor the interaction of the learners to ensure that he
secures their attention.

12.1.5 Evaluation
This has to do with measuring the effectiveness and efficiency of
the teaching - learning process to determine whether the objective
of the lesson has been accomplished. This can be done by
administering a post - test, a short puzzle or quiz. The results
should be measured and feedback into the system for modification.
ITQ
Question
Only one of the following is part the major components of teachinglearning process in teaching adults.
A: objective(s)
B: plot
C: needs
D: executive evaluation
Feedback
The correct option is A. All others are not parts of the major components
of teaching-learning process in teaching adults.

Study Session Summary

Summary

The study explicates the teaching-learning process in teaching
adults. We have succinctly described the major components of a
lesson plan and emphasized good planning of lessons before they
are implemented as instructions.

Assessment
SAQ 12.1 (tests Learning Outcome 12.1)
Assessment

Mention at least five issues you would consider before embarking
on teaching adults.
SAQ 12.2 (tests Learning Outcome 12.2)
List the major components of a lesson plan.
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SAQ 12.3 (tests Learning Outcome 12.3)
The major components of a lesson plan are same as above.
SAQ 12.4 (tests Learning Outcome 12.4)
Prepare a detailed lesson plan on a chosen topic of your own.
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Study Session 13

Evaluating Literacy Primers
Introduction
In this aspect of the course, you are introduced to what assessment
of literacy programme and phases are involved in evaluating
primers.

Learning Outcomes
When you have studied this session, you should be able to:
13.1define evaluation
13.2 give the stages involved in evaluating primer
Outcomes

Terminology
Evaluation

An appraisal of the value of something

13.1 Evaluation Defined
The word evaluation refers to the making of a judgement about the
amount, number, or value of something. In the context of our
present discussion, evaluation is the means by which designers,
practitioners, and beneficiaries of learner-centred adult learners
reading materials/primers, assess the process of implementation
and the degree to which the primer is achieving the stated
objectives.

Evaluation is the systematic assessment of the worth or merit of some
object.
Tip
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13.2 Stages Involved in Evaluating Primer
There are two stages involved in evaluating primers. They are pretesting and post-testing stage.

13.2.1 Pre-testing Stage

This stage consists essentially of two phases. The first phase is the
draft testing which is the stage to try the manuscript in draft form
on small neighbours’ groups and ask for information on specific
points from the specialists in adult literacy. First corrections in the
manuscript itself are made during this stage, after which a trial run
copies could be printed. This has to be tested on a large,
representative sample of the intended audience, while it can be sent
later to professionals connected with education and linguistics.
Testing techniques at this stage might include individual
interviews, guided group discussion and using trial; copies for a
short time. In pre-testing a primer the following points deserve
attention.
□ When and for how long the audience is willing to put its
energy into learning: This could be determined by a general
discussion on the merits of literacy and it is one of the
factors which influences the number and the length of
lessons. i.e the volume of the primer.
□ Comprehension of the vocabulary used: Finding out which
words are difficult to understand.
□ Testing of illustrations: A general rule is that they should be
grasped at a glance.
□ Indications about type size could be obtained by
experimenting under actual lighting conditions of future
classes.
□ Attractiveness of cover and title: This could be assessed by
making the audience select from the various covers which
have been prepared and by sounding out which title would
be acceptable to them as adults.
Format, particularly for carrying purposes.
Once the trial edition has been tested for a first edition,
incorporating improvements could be brought out. Observation by
authors, artists and printers who make a primer should, however,
continue. Naturally, a primer can always be improved but the actual
experimental stage may last for about a year.

13.2.2 Post- testing Stage
This stage simply involves the follow–up of materials i.e. reading
materials for neo-literate, which could be done by readership
surveys, inquiries to how many books of which kind were bought,
research upon their effect upon the socio-economic development
and so on. A primer aims at certain skills and to evaluate a primer

Contents

80

means to evaluate the effective it has been in teaching those skills.
Literacy tests are very useful for finding out how well the various
learners have mastered the essential skills, what are the aspects of
reading that requires most emphasis in the immediate future, and
which learners need individual help.
Another approach to testing the efficacy of a primer is to assess the
contribution which the teaching method it embodies makes to
national norms of literacy. Lorge suggests that individual literacy
should be assessed with respect to three fixed points in the
continuous literacy scale, ranging from the ability to read a single
word to a rather high reading ability including ability to write.
When standards have been established, the problem becomes one
of testing against the standards. In doing, so the efficacy of the
primer can also be tested to some extent.
ITQ
Question
Which stage is the follow–up of reading materials for neo-literate
required?
Feedback
At the post-testing stage follow–up of reading materials for neo-literate
is required.

Study Session Summary
Summary

In session thirteen, we have tried to examine what evaluation is,
stages involved in evaluating literacy primers. We also considered
important issues at testing stages of primer evaluation, most
especially at the pre-testing stage.

Assessment
SAQ 13.1 (tests Learning Outcome 13.1)

Give a functional definition of the term ‘evaluation’.
Assessment

SAQ 13.2 (tests Learning Outcome 13.2)

Discuss the stages involved in evaluating literacy primers.
SAQ 13.3 (tests Learning Outcome 13.3)

State the issues to be considered at pre-test stage of evaluating
primers.
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Study Session 14

The Media of Literacy
Introduction
This session introduces you to different types of media that can be
employed for literacy promotion. It highlights the advantages of
each and concludes that all the types should be utilised for effective
literacy practice.

Learning Outcomes

Outcomes

Terminology

When you have studied this session, you should be able to:
14.1 identify the purpose of media of literacy
14.2 identify the two types of media of literacy with corresponding
illustrations
14.3 enumerate the advantages of the different forms of media of
literacy
Media
Literacy
Promotion

The medium through which something is achieved.
Any form of education to enhance the teaching and
learning process of literacy programmes.

14.1 Use of Media in Literacy Program

There are different forms of media. In this session, our attention is
on the different types of media that can be employed for literacy
promotion. Such media is used to complement the face-to-face or
another method adopted for literacy practice. It is also used to
offset the disadvantages of face-to-face interactions in particular.
Use of the media helps to reduce or minimize the pitfalls in literacy
programmes, i.e. the inability of many experts, government
officials, extension agents etc. to operate successfully at the project
level. However, much as the media is useful, the characteristics of
each should be studied so that the right medium which will best be
suited for what assignment and at what level of operation, as well
as the impact on the society, should be selected.
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Make a list of what the term media means to you.

Activity
Discussion
You have tried with your list. However, the focus of this lesson is
restricted to the media relevant to the promotion of literacy. You
will soon discover all that.

14.2 Types of Media of Literacy
There are two types of media:
a) Sound media (auditory perception)
b) Print media (visual perception).

Tip

Remember, audio-visual media comprises both the audio and sound. In
this category are the television, internet, video and some other
electronics that are capable of transmitting sights and sounds
simultaneously.

Sound media comprises the television, the radio, tape recorder,
audio- tapes etc. while print media-visual perception consists of the
newspaper (rural and urban), bulletins, magazines, journals,
newsletters, primers, follow-up readers or post- literacy readers or
books, rural press, posters, charts, bills, overhead projector, film
strips, slides, lap- top computers. They are available in the country,
but the extent of their availability, usability and accessibility differ
greatly between the urban and rural areas. Print does not cover
sound, smell, touch or taste at first hand, but can be made to
illustrate these. It is a form of universal language .

14.3 Forms of Media of Literacy

There are different forms of media of literacy. Some of these are
discussed.

14.3.1 Television

The television, because of its sound and sight character has very
significant advantages over the radio and the newspaper in the field
of education.
Not only can the facilitator or instructor be seen and heard while
using the television, but also his demonstrations, illustrations, and
gesticulations to a large audience watching the screen, can be
followed to advantage. Although the situation of television in
Nigeria has advanced, the fact that television sets are almost
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completely concentrated in the urban centres and not available or
accessible to rural dwellers who constitute about 70% of our
illiterate population makes using it difficult except with
introduction and multiplication of viewing centres. The sporadic
nature of electric power and other related factors also discourage
the use of the medium.

14.3.2 Radio

The radio is the one medium credited as being the most suitable for
literacy education and rural emancipation. Radio broadcasting,
when skilfully used, has proved to be the most effective medium of
communication, especially with large, far-filing population. This is
so because radio beats distances and therefore has an immediate
effect. It beats literacy barriers, for one does not need to know how
to read and write before one can learn from the radio, it is
individualistic so it has a personal touch that lends urgency to
change. It enhances the chances of getting educational messages
across to a very wide segment of the population. It is very popular
and widely used in the rural areas. When the radio is adopted for
literacy education, because it is sound-only medium, there is the
need to organise forums and radio study groups, as were used in
Canada. India, Ghana, Tanzania, as follow-up to what the audience
listened to. This makes the educational programme effective. It also
serves as an intermediary, a link between it and its target audience.

14.3.3 The Print Media

The print media has an enduring characteristic which neither radio
nor television has. Print in the form of newspapers, magazines,
journals, bulletins, newsletters, rural press, books, primers, and
post-literacy readers can be read and re-read at convenience,
therefore making room for better and fuller understanding of their
content. This is one reason why print is still heavily relied upon in
our society. The print helps to sustain literacy for they serve as
cheap and readily available reading materials for new literates and
other readers. Printed materials can be referred to again and again
to refresh the minds of readers of what they know or are in the
process of knowing.
It is noted that each type of media has its advantages, but all should
be employed in the execution of literacy promotion for literacy
permanence.

Reflection
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Education is successful when there is a permanent change in the
behaviour(s) of a learner.

ITQ
Question
Without going back to the previous pages, can you attempt listing the
types of media discussed with examples?
Feedback
Very good of you! That was a nice try. Please don’t forget that the media
in context are sound and print media. Examples of sound media include
the television, the radio, tape recorder, audio-tapes etc. While those of
print media are journals, newsletters, primers, follow-up readers etc.
While

Study Session Summary

Summary

Kudos to you for your effort, once again! You will notice that we
have discussed the purpose of media of literacy in this session. We
attempt distinguishing between the two types of media. From
there, we moved on to forms of available media that can be
adopted for literacy practice. We have been able to explore some
of their advantages too. That is a good following from you. Please,
don’t forget that all these are very useful in literacy practice. Make
sure you apply them in your professional practice. Okay? Fine!

Assessment
SAQ 14.1 (tests Learning Outcome 14.1)

Assessment

Is there any need for the use of media for the promotion of literacy
education?
SAQ 14.2 (tests Learning Outcome 14.2)

Identify the two types of media of literacy with corresponding
illustrations.
SAQ 14.3 (tests Learning Outcome 14.3)

Enumerate the advantages of the different forms of media of
literacy
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Study Session 15

Creating a Literate Environment
Introduction
Have you ever imagined how it will be if everyone you know is
literate in the real sense of it? What that implies is that we will have
an all literate society. Is this possible? The question then is: what
constitute a literate environment? Of course, everyone desires to
learn in a conducive atmosphere. In this session, we will be
exposed to the various kinds of reading materials that can be used
in creating a literate environment for the neo-literates apart from
books. The reasons for creating such environment will also be
examined.

Learning Outcomes

Outcomes

When you have studied this session, you should be able to:
15.1 describe a literate environment.
15.2 mention other reading materials that can be used in creating a
literate environment for the neo-literates.

Terminology
Literate
Environment

Anywhere or anything (including written materials
(newspapers, books and posters), electronic and broadcast
media (radios and TVs) and information and
communications technology (phones, computers and
Internet access), which encourages literacy acquisition, a
reading culture, improved literacy retention and access to
information.

Is there anybody who is fully literate in the real context of literacy? Think.
Discussion

Reflection

There is no such human that is fully literate in the real context of the word. If
there is anyone of such, it means such a person understands all the
numerous languages of the world and can use them effectively. Apart from
language, it would suggest that such a person is capable in functioning in all
physical activities involving living beings. Now, let us go ahead and explore
what it means to create a language environment.
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15.1 Literate Environment Described
A literate environment is anywhere where literacy acquisition,
reading culture, improved literacy retention and access to
information is encouraged. This may include the use of written
materials (newspapers, books, and posters), electronic and
broadcast media (radios and TVs) and information and
communications technology (phones, computers and Internet
access). What this implies is that whenever we make reading
materials of various kinds available to neo-literates in an
appreciable quantity and quality, we are creating a literate
environment for them. Also, this gives them the opportunity to read
continuously.

15.2 Other Reading Materials useful for Creating a
Literate Environment
The materials in this category need not be in book form only, but
also in other various forms. Some of these are identified below :
Official Documents

These include formal documents such as licenses, birth and election
notices, drug, prescriptions and labels, hospital cards, passports,
handbills, road signs. advertisements of various types and much
more. All these provide opportunities for using literacy skills in
everyday transactions between the adult learners and other people
encountered.
Rural Newspaper/Press

Local Community or village newspapers cater for the needs of (i.e.
local people in rural or semi-urban areas. Local cultural events or
traditions, fables, annual festivals, celebrations and feasts,
proverbs, short stones, etc. can be published. New-literates can
contribute items like short articles, farming hints. crafts hazards
and experiences, coronation ceremony or installation of a chief,
harvest festivals, death and burial notices. news items etc. This
press does not need to be an elaborate or gigantic one. A small
board which can easily be made by local carpenters will do the
trick. This is a bulletin board on which can be pasted some or all
the articles etc. written by the neo-literates. Joint articles written by
the neo - literates can also be pasted. In a community where a
classroom building is earmarked for adult education and literacy,
charts prepared by neo -literates can be pasted or hung on the wall.
Local materials could be used for display e.g. mats and raffia could
be used on which small posters and bills could be hung. As much
88

as possible, neo - literates should be involved in this development.
An example of a rural press that 1 know of is one initiated by the
Community Development Literacy and Health project (CDLHP)
located in the Department of Adult Education, University of
Ibadan. It is a newsletter titled Akede Idagbasoke (Echo of
Development) to which neo-literates contribute articles, relate their
experiences of life and give news of their activities in their villages .
Rural Library / Resource Centre

A library in this sense is a collection of books and literacy
materials. If there is a room or a building or the corner of a hall etc.
that could be used for this purpose, the better. Neo-literates collect
whatever literacy materials including books, newsletters, bulletins,
magazines etc. and display them in this room for people to read.
The articles the\ write can be displayed here too. As a resource
centre, other materials like games (e.g.) ayo and village souvenir
could be displayed. Voluntary organizations like UNICEF, UNDP
and the British Council could be contacted to donate materials to
equip the literacy/resource centre.

Tip

A rich literate environment is essential for encouraging individuals to
become literate and sustain and integrate their newly acquired skills in
their everyday lives. The social and cultural environments in which
people live and work can be characterized as being either more or less
supportive of the acquisition and practice of literacy. In certain
developing country contexts, the lack of written material in whatever
form is a serious constraint on the practice of literacy

Study Session Summary
In this session, we have described what a literate environment is.
We have been able to mention other reading materials that can be
used in creating a literate environment for the neo-literates.
Summary

Assessment
SAQ 15.1 (tests Learning Outcome 15.1)

How will you describe a literate environment?
Assessment

SAQ 15.2 (tests Learning Outcome 15.2)

List and explain other reading materials that can be used in
creating a literate environment for the neo-literates
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Notes on Self Assessment Questions
SAQ 1.1

Concepts of literacy education include Neo-literate, Primer,
Clientele, Traditional literacy and others. See SS 1.1 to 1.1.6 for
further discussion.
SAQ 1.2

Literacy is of significant relevance, in that a literate has the
potentials of contributing own quota to the progress and
development of his community and society. Whereas an illiterate
may constitute a social problem to the society to which he belongs.
Refer to the feedback on Activity 1.1
SAQ 1.3

Characteristics of adult learners include: sense of purpose, age and
experience, maturity, responsibility and many more. Detailed
discussion is presented in SAQ 1.4
One the implication of these characteristics to adult learning is that
an adult educator or facilitator should concentrate and utilise some
of the positive ones and assist adult learners to overcome the
challenges identified in the adult learners.
SAQ 1.4

Some of Malcolm Knowles’ principles of adult learning include
assumptions that the adult has self-concept, growing reservoir of
experience, readiness to learn, etc. Some of their relevance include
the realisation that adult learners is involved in planning and
evaluation of adult education programmes, and that such
involvement must be total.
SAQ 2.1

Laubach, Reflect Approach, AFFRELA Literacy, Freirean
Approach are identified. See SS 2.1 for further explanation and
advantages.
SAQ 2.2

Traditional Literacy involves the adaptation primary school
curriculum to adult education programmes for adult learners.
Work-Oriented Literacy is stem of the desire to increase the pace of
economic development of the people. It involves intensive,
integrative. meaningful and comprehensive package.
Functional Literacy encourages the use of vocabulary and
instructional materials based not only on the occupation of
participants but also on their needs.
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SAQ 2.3

There are advantages associated with the literacy techniques
discussed in this session. For example, in REFLECT technique,
group members’ participation is encouraged whereby by the end of
the RELECT process, each circle would have produced enough
maps, matrices, calendars or diagrams representing a detailed
analysis of their community. They now have a permanent record
which can be used for planning their own local development
initiatives. This has led to local action and a strong link between
the literacy programmes and other development activities.
SAQ 3.1

Three approaches to teaching reading are the Synthetic, Analytic
and Eclectic.
SAQ 3.2

Eclectic approach requires the simultaneous use of both synthesis
and analytic approach so as to achieve a better output of a whole.
Synthetic Approach starts from letters or syllable which are either
taught by name (alphabetic method) or by sound (phonic method)
and then combined with other letters into syllable and words such
that a blend takes place.
SAQ 3.3

These are given detailed coverage in the entire SS 3.1
SAQ 4.1

A primer is a text book designed for adult learners who are coming
in contact with print for the first time.
SAQ 4.2

Primers help to create a repository of knowledge. They provide
adult learners with sense of focus. Others are discussed in SS 4.1.2.
SAQ 4.3

Please refer to SS 4.2 for details.
SAQ 4.4

The factors to be considered when constructing a primer are
selection, grading and staging. This has been discussed in SS 4.3.
SAQ 5.1

Three approaches that can be used in developing and producing
primers for adult learners are learners’ generated primer, author
generated primers and translation generated primer
SAQ 5.2
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Strengths of author generated primer include the production of
materials familiar to the materials to the readers and also the
utilization of local technologies in producing the relatively cheap
materials in affordable quantities. However, its weakness include
the unattractiveness of the materials produced based on the form of
technologies used.
Translation generated primer is of a great advantage owing to the
possibility of producing limited quantities of a variety of materials
in multiple languages and dialects. One of the challenges is that
Inadequate understanding of the original text may lead to
inaccurate translation.
SAQ 6.1

Language is an invaluable tool in literacy education for many
reasons. First, language is important for comprehension and
making use of literacy and other aspects of knowledge. Also, it
should be noted that all forms of learning, including literacy
education are primarily accomplished through language. Literacy
education cannot be said to be successful without the learners prove
of the ability to use language.
SAQ 6.2

Some of the reasons for the advocacy for the adoption of English
language as language of instruction in literacy education include
the multi-ethnic and multi-lingua nature of Nigeria. The question of
which language is to be adopted becomes problematic. Again,
many of the Nigeria’s citizens speak the English language in
various degrees and use it in inter-mutual exchange. Apart from
these, majority of the indigenous languages in Nigeria have not
been developed. All these create a lacuna for the adoption of any of
the local languages and favours the continued adoption of the
English language as language of instruction in literacy and other
forms of education.
SAQ 6.3

Some of the good reasons in favour of Mother Tongue include the
following. MT is the best medium of Instruction for teaching a
person, for Psychological, sociological and educational reason.
From both psychological and educational point of view, adult
educators have come to recognize the fact that it is best to begin the
teaching of reading and writing in the learner's mother tongue.
Naturally it is easier and quicker for the learner to relate written
symbols to sounds and concepts that he already knows and familiar
with, than those of an unknown or only partially known language.
SAQ 7.1

The needs and interests of adult learners can be determined by
identifying them. The adult educator should then make attempt at
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translating these needs into interests so as to attract the attention of
adult learners. Also adult learners must be involved in the process
of diagnosing their needs so as to enable them read their world
through their words. In the development of programmes for adult
learners, their needs and interests should govern the objectives,
content, methodology and evaluation of the programme.
SAQ 7.2

Self-actualization is at the fifth level on Maslow’s hierarchy
SAQ 7.3

As an adult educator, one’s main duty should be helping adult
learners to learn what will gratify their needs at whatever level they
may be struggling. Therefore, if adults are hungry, they must be
helped to learn what will give them food, if they are well-fed, safe,
loved, and esteemed, they must be helped to explore undeveloped
capacities and become their full selves.
learners. In doing this, we will examine Maslow’s hierarchy of
human needs and discusses its relevance to adult education.
SAQ 8.1

A. Compare your attempt with SS 8.1.1
B. Factors to be considered in the preparation of the reader
include the suggested subjects, themes and sub-themes that
interest adult learners in consonance with their needs. These
considerations include the 3Rs discussed in SS 8.2.
SAQ 8.2

The relevance of the 3Rs in the preparation of the reader is that
instead of developing a reader for only one subject as obtainable in
formal school textbooks, all subjects that make learners study man
and his universe are integrated in the adults’ reader.
SAQ 9.1

Yes! You can do it. Refer to SS 9.1 if you are struggling with this.
Well done!
SAQ 10.1

Advantages of illustrations
adult learners are:

in

material

development

for

1. To keep the page from being crowded that is to enhance the
page layout
2. To make the primer cultural, i.e. the reflection of the culture
3. To give pleasure.
SAQ 10.2
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Factor of typography in primer making include the font size and
type, line spacing and arrangement, and margin.
SAQ 11.1

There are many steps to this. They are discussed SS 11.1.
SAQ 12.1

Issues to be considered before embarking on teaching adults are






objective(s)
topic/subject-matter
instructional materials
implementation or methodology, and
Evaluation.

Prepare a detailed lesson plan on a chosen topic of your own.
SAQ 13.1

The term ‘evaluation’ refers to the measuring of the effectiveness
and efficiency of the teaching-learning process in order to ascertain
the fulfilment of the objective of the lesson or otherwise.
SAQ 13.2
The stages involved in evaluating literacy primers are pre-testing
and post-testing. For further discussion, read SS 13.2.
Issues to be considered at pre-test stage of evaluating primers
include
□ When and for how long the audience is willing to put its
energy into learning
□ Comprehension of the vocabulary used
□ Testing of illustrations etc.
SAQ 15.1

Any environment where literacy acquisition, reading culture,
improved literacy retention and access to information is encouraged
is literate.
SAQ 15.2

Other reading materials that can be used in creating a literate
environment for the neo-literates are official documents, rural
newspaper/press, rural library / resource centre etc.
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